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School and Community Summary 2016

Norwalk, Connecticut, is a twentiiree square mile coastal city located in Fairfield County in the
Southwestern part of the state. When including Norwalk's islands, the city's area is 36.3 square miles. Settled by
in 1651, Norwalk eventually became a city in 1913. It is surrounded by New Canaan and Darien to the west,
Wilton to the north, Long Island 8ad to the south, and Westport and Long Island Sound to the east. Based on
the U.S. Census of 2010, the diverse community of Norwalk is comprised of 68.7% White, 14.2% African
American,
0.4% American Indian and Alaska Native, 4.8% Asian, 0.1% Native hmwand Other Pacific Islander, 24.3%
Hispanic or Latino, and 2.8% of two or more races. Its estimated total population for 2014 is 88,145 (U.S. Census,
2014 estimate). From 2000 to 2014, there was approximately a 6.2% increase in the city's popatation, f
82,951 to 88,145.
Norwalk is home to a number of varied businesses. Based on the generation of sales tax, Norwalk's retail sector is
the fifth largest in Connecticut. The retail sector includes businesses such as Walmart, Costco, Home
Depot, and Kohl 6s. Rapidly growing technol ogy compa
Datto Inc. are also located in Norwalk. Major employers in the city include Norwalk Health Services and Norwalk
Hospital, Stew Leonard's, MBI, Diagétorth America, Bridgewater Associates, and Hewitt Associates. There
are also a number of companies who maintain their headquarters in Norwalk such as Pepperidge Farm, XEROX

Corporation, Knipschildt Chocolatier, and Graham Capital Management.
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As of May 2015, the Norwalk unemployment rate was 4.70% in comparison to Fairfield County's 7.6%

and the state's 5.6%. Norwalk reports a median family income of $76,384 with a poverty level of 8%. Between
2008 and 2012, 89.6% of adults 25 years or olderedaarhigh school diploma or higher and,40% or more
attained a Bachelor's Degree or higher. Between 2008 and 2012, the median home price in Norwalk was
$440,700 compared to the state's $285,900.

The approved FY 2018016 budget for the City dflorwalk is $326,989,609 of which $170,987,857 was
allocated for education, representing 52.3% of the total budget. Of the $170,987,857 allocated for education,
$11,275,807 comes from the state Education Cost Sharing (ECS) formula, and $159,712,050ccomnees fr
revenue.

The Norwalk Public School District includes twelve elementary schools, four middle schools, two high
schools and one alternative high school. Additionally, there are several private and parochial schools located in
Norwalk. Theestimated student enroliment in all schools is 12,136. Of those students enrolled in public and
independent schools, 11,254 were enrolled in the Norwalk Public Schools H2@D85It was not possible to
determine how many Brien McMahon High School agelshts attended private or independent schools given
the number of nopublic schools present in Fairfield County. Norwalk Public Schools has experienced multiple
changes in leadership over the last ten years, including seven superintendents. Facytgssedeconcern
regarding issues concerning consistency.

Students from Rowayton, Fox Run, Brookside, Kendall, and Columbus Magnet Elementary Schools feed

into Roton and Ponus Ridge Middle Schools. Students from these two middle schools make uprihbadyicat
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Brien McMahon High School. Brien McMahon High School's total student population as of October 1, 2015 was

1661. On October 1, 2015, there were 411 freshmen, 416 sophomore, 446 junior, and 388 senior students
enrolled. The school's average peapil expenditure has remained relatively stable as it was $15,639 in 20122013
and $15,509 in 201R011. The school's student population as of November 2, 2015 was 27.6% White,

43.7% Hispanic, 21.6% Black, 4.9% Asian American, <1% American Indian, a¥tdriuilti-racial. Student

enrollment at Brien McMahon High School was 1,626 in 28Q23, 1,655 in 2022014, and 1,689 in 20142015

It is staffed by 105.4 fultime equivalent teachers, 6 faline administrators, and 1 Library Media Specialist.
Additionally, student support professionals include guidance counselors (8), a social worker (1.8), psychologist
(1), speech therapist (1), and nurses (1.5). There are additional support personnel, which includes a library clerk
(1), Special Education aides (9.8)ctaries (8), clerks (4.3), instructional aide (1.46), Scta@areer liaison

(.5), and custodians (15).

Currently, Brien McMahon High School follows a four day rotation of an eight period schedule. Each
period is fortyseven minutes long witfour minutes passing time between classes. There are four separate lunch
shifts each day aligning with periods 4, 5, 6 & 7. There is a 20 minute advisory period each week.

Brien McMahon High School offers advanced placement level work in Art HistarglidsArt, Biology,
Calculus, Chemistry, MacrBconomics, English Literature and Composition, English language and Composition,
European History, American Government and Politics, Comparative Politics, French Language, Latin, Italian,
Physics, Psychology, Spanish Language, Spanish Literature, Statistics, and United States History. Cumulative
class rank is calculated using all subgebased on a-gdoint scale. Honors courses are weighted with .50

additional quality points and Advanced Placement courses are weighted with 1.0 additional quality points.
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Brien McMahon partners with the University of Connecticut (UCONN) to provide steigdth an early

college experience, UCONN ECE program, which allows students to matriculate in a college level class while

still in high school. Course materials are consistent with those used in the U8&dll course, and students

have full access tthhe UCONN library. Successful completion of the course provides students with a UCONN
transcript and credits, which can be transferred to most higher education institutions towards a degree. There are
seven UCONN ECE offerings available during the 200%6 school year.

Within Brien McMahon High School is The Center for Global Studies (CGS), ardisteict,
international studies magnet school that focuses on Arabic, Chinese and Japanese language, history, and culture.
The CGS is committed to prejrag students to become citizens of a global society. The 280 students (about half
from Norwalk and half from outside Norwalk) benefit from small classes that have fewer than 18 students each.
Instruction is studertentered and active. Students stuayhistory of the Middle East, China or Japan for one
year to give more understanding of the culture, and they enroll in a World Literature class each year, reading
stories, novels and poetry from around the world. Students take math, science, physatalreduusic and

additional elective courses in Brien McMahon classes.

CGS has a highly diverse student body, coming from a wide spectrum of communities. Students live in
the urban centers of Bridgeport, Stamford, and Norwalk, and in the affluentwoties of Darien, Fairfield, and
Weston. The students represent a range of geographic, economic, racial, and ethnic diversity. The CGS is funded
through the Connecticut State Department of Education Bureau of Choice Programs, with support from Norwalk
Public Schools.

The graduating class of 2015 totaled 427 students: 63.4% (271) of graduating seniors enrolled in 4 year
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colleges; 26.2% (112) of graduating seniors enrolledyiedt colleges; 1% (5) of graduating seniors enrolled in

the military. Seventfive percent of the graduating seniors took the SAT. The average SAT scores for students
in the class of 2015 was 484 in Reading, 482 in Math, and 485 in Writing.

Brien McMahon High School offers a comprehensive Developmental Guidance Program imlvhich
students are given access to Waviance career and college informational database which serves as a diagnostic
tool for college and career planning. The Developmental Guidance Program of Brien McMahon High School is
an individually designed prograthat provides guidance and counseling services responding to the
developmental needs of all students: gestondary planning; personal, social, and emotional development; as
well as career and vocational planning. The program recognizes the uniqtiegjabéach individual student
and provides students with opportunities to acquire or improve competencies in the areas of school adjustment
and achievement, career planning and exploration, decision making and knowledge of self and others. The
Student Sacess Plans (SSP) are linked\iavianceas well. Additionally, Brien McMahon High School has one
parttime Schootto-Car eer Counsel or whi c-tangmgSehpaoCarser Rrdgeam with h o o | 0
annual events such ake Career Expalob ShadowandThe Volunteer Expo

The Senior Internship program started in the spring of 2015. This program takes place during the last
monthof t he studentédés senior year. Students are abl e
range of business opportunities throughout the community to solidify their interest in a certain field and cultivate
the possibilities of other cages.

The guidance and certified support staff have created or partnered with a variety of programs that support
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atrisk students both academically and sociallne Robert E. Applebétealth Centeprovides orsite

counseling services with a psychiatrist, social worker, and nurse practitioner available to students during school
hour s. Brien McMahon Hi gh S eriskoyouth @lso inclumé thbavéniberRaview v e pr
Board(JRB) aml a myriad of support groups suchTde Bereavement Groug partnership with thBEN for

Grieving Kids based in Darien, CTh the area of academic development and college planning, Brien McMahon

High School offers SAT prep classes, regular collegeafadl visitation activities, Financial Aid Support and

College Planning events open to all students and parents. Brien McMahon High School partidre Gilffney
Foundationto assist firsgeneration college bound students with additional academiodugmbling students to

thrive in a competitive college environment. Thellege Representation Prograeatures 115 colleges with

representatives who visit eite and offer college application support and college recruitment opportunities.
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Core Values and Beliefs

Brien McMahon High School engages in a dynamic, collaborative, and inclusive process based on best

practices, to identify, develop and commit to its core values and beliefs about ledrméngore values are

periodically updated to reflect current needs/interests of the school community. The School Excellence
Committee consisting of four faculty mebers and the principal, oversees and adheres to NEASC standards and
suggests improvement for BMHS. The committesals this proceassing resources such lasarning by Doing: A
Handbook for Professiondlearning Communities at Wods well as suggestionsom John Keogh, a consultant
who has experience working on NEASC visiting committees. The steps used in the process were grounded in
research21® Century Skilldy Bernie Trilling and Charles Fadel was also utilized. The process is outlined in the
PreSelf Study Report and a timeline of the sequence of events.

The current core values were developed beginning in fall of 2011. The process involved stakeholders
from every part of the Brien McMahon High School community including students, parents,,fachiigl
administrators, a local college president, and the School Excellence Committee. The School Governance Council
facilitated discussion among students, faculty members, administrators, parents, and community members. In the
summer of 2012, the SchdBkcellence Committee completed the third and final draft of the core values, beliefs,
and learning expectations (CVBLE). In October of 2012, a vote took place for approval with the faculty on the
core values and beliefs about learning. During the wirft20d2, the School Excellence Committee presented the
CVBLE and the process to Board of Education.

To ensure CVBLE remain current and relevant, feedback is gathered from students and teachers on an
annualbasis. In May of 2014, after a survey was administered to students and faculty, an update was made to
include the wordylobal to emphasize that students are being prepared for life ifi ee®tury global environment.
The faculty approved this revisiari the core values statementthe fall of 2014.

To assess our core values and beliefs about learning, BMHS developedveideoaibrics. To develop
a common language around rubrics, the School Excellence Committee facilitated an activitydoultiied

create a rubric evaluating chocolate chip cookies. Teachers were then given a choice about what part of the
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process (write, edit, or launch) they wanted to be a part of. In committees, teachers created communication,

problem solving, personalsponsibility, and civic responsibility rubrics.

BMHS currently has clearly defined measurable expectations for all students in the academic, social, and

civic competencies and has schwatle rubrics to assess student performance in communicationnpers

development, problem solving and civic competendibs. rubrics were based on the core values developed from

contributions from students, parents, faculty, and community members. The rubrics list the expected performances
in ranges of basic, develahegoal and exemplary and are clearly divided to assess a range of different criteria to
meet each of the Ztentury learning expectations. All rubrics have space for student selfassessment as well as
teacher feedback. In 2028914, teachers representimgross section of the disciplines piloted rubrics in their
classrooms. In 2012015, teachers tied one schaatle rubric to their student learning objectives (SLOs), as part
of their teacher evaluation. In the last few years, the culture at McMabahifid to a greater emphasis on a
studenicentered learning approach, and the faculty sees the value of using these rubrics in assessing these learnin
experiences.

As the teachers and students use the rubrics, there is an identification of aneesdhatoe revised in
order to better assess the learning expectations at BMHS. The administrative team is currently working on a
process to implement rubrics, collect data, and use that data to improve teaching and learning. According to the
Endicott Suvey results, 77% of parents, 85% of staff, and 60% of students agree that the school's learning
expectations (academics, social, and civic) are challenging. 75% of students and 90% of the staff say they are
familiar with the schoelide rubrics. 85% of # parents understand the level of learning that their child must
demonstrate in order to meet the schoolds | earning
century learning expectations are challenging is also being exploredhbrdulge school; consequently, the
rubrics will undergo revisions as necessary.

The school relaunched the use of rubrics in the classroom in the spring of 2015 to revise the process for
making rubrics more meaningful for teaching and learning. Eaciritegnt chose a specific rubric. All members

of the department were required to complete the rubric in one of their classes and report the results back to
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administration. Student focus groups were also held to get feedback on the rubrics. Feedbaabairione ok

chairs and department members based on teacher input indicates: (1) Rubrics are better used holistically rather
than on a specific assignment. (2) Connecting parts of each rubric works for some specific assignments. (3)
Rubrics were too wordy, ngtudent friendly, and/or not specific enough for an overall assessment tool. (4) The
civic responsibility rubric does lend itself for evaluation and discussion in House.

Based on the analysis of teacher feedback on rubrics, there needs to beopiadfdesielopment and
further discussion on how to report achievement levels on the rubrics to all stakeholders. A committee, made up of
five teacher representatives and a principal, was put in place in the fall of 2015, made up of five teacher
representaes and the principal. The committee is revising the rubrics to make them more user friendly for
students and teachers and hopes to have the rubrics ready piloting using a select groups of students. Piloting
groups are in the process of being selectedt@dommittee plans to continue to meet to further the entire
process.

The core values, beliefs and*Z¥entury learning expectations of Brien McMahon High School are

reflected in the culture of the school, drive curriculum, instruction, and asséssragary classroom, and help to

guide the school és policies, prABrierdMcMahen HigdSelool, &1 on s,

commitment to core values and beliefs are at the center of the formation, practice, and evolution-afigehool

policies, practices and initiatives. Many of the existing organizations and committees throughout the school
community are dedicated to widely promoting and implementing the core values, beliefs' a2ty learning
expectations both inside of the classroom and in the wider school community, shaping school culture and
educational priorities. The foundati® of the school culture rest upon these core values as expressed in the BMHS
School Compact, a written commitment to common values shared among faculty, administration, parents, and
students. Having directly tied it to learning expectations, the SGmarnance Council developed the School
Compact. The values and beliefs cultivate an environment that exists within McMahon each day as demonstrated
by many vital practices and organizations such as House Advisory Program, PBIS (Positive Behaviatitmerve

Strategies), Peer Mediation, and the RANSACK (Relevant Academic Needed Support
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Aimed at Collegebound Kids) tutoring program.
House Advisory Program provides all students the opportunity to connect with a faculty member for 4

years, providing eiended guidance and support as they navigate the unique challenges of high school. House
Advisory activities are directly tied to the learning expectations. PBIS is committed to helping students invest in
the BMHS school community through academic, cigitg social development. Peer Mediation, for example,

works to provide students with conflict resolution skills to resolve problems among their classmates, as well as in
their own lives, and thereby empowers students while instilling authentic life dkillke RANSACK tutoring

program, upperclassmen assist freshmen with their academics while promoting civic and personal responsibilities.
Other initiatives and programs such as the Unified Sports Program, BMHS Literary Magazine, Lip Dub, Recycling
Club, and Chemistry Week are just a few samples of the rich academic, civic, and social culture that is present in
Mc Mahonés classrooms, halls, and community. These
designed to incorporate students, facudyministration, and parents in our school community and weave a school
culture that embodies our core values, beliefs, afid@dtury learning expectations. With the enhancement and
implementation of our core values, Brien McMahon is better meetingetds of all learners.

With regards to curriculum, BMHS has committed to implementation of Common Core Standards,
studentcentered learning, and the inclusion of English Language Learners in the general education classroom.
These initiatives have involved an examination of curriculum across the subject areas in order to align materials,
instruction, and assessments with coire values, beliefs, and2tentury learning expectations. Faculty in every
discipline has received professional development in areas dedicated to creatingcsntdeat! learning
opportunities in every classroom. In order to facilitate this tiansiBMHS has created a partnership with East
Side Community High School in New York, allowing te
assess ment ss@entarp simnoativh asesshents, in lieu of traditional assessments. madsii
the past few years, 31 teachers from across departments have attended Sheltered Instruction Observation Protoco
(SIOP) training to learn strategies that can be used in the classroom to meet the needs of all learners in the

classroom.
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Moreover in an effort to align educational, social, and civic goals for all students, BMHS has designed

and has begun to implement schaadle rubrics which are being used to assess students as they develop

personally and academicallifhe process of implemengrthese rubrics is in early staghswever, the practice of

using teachecreated or departmemtide rubrics to assess students with equity has been in place for years. In

October 2015, the Freshman Seminar class was adopted by the district for t2d ZD$6hool year. The

Freshman Seminar course will be a heterogeneous, interdisciplinary course faratié&s. The class will focus

on 2P century learning skills that all students need to be successful, not only at BMHS butsaquustary

institutions and in careers. The class curriculum will follow the four BMHS sehiatd rubrics, focusing on

communication skills, civic, personal development, problem solving, technology skills, and researching skills.

The future plan is that in $&nd 11" grades, students will continue to collect artifacts for the four sekhioig

rubrics through House and academic classes. Students will lead conferences with their parents about their

progress. The culminating assessment of the rubrics will the Cajfstojeet in 12 grade where students will be

required to demonstrate their ability to meet each
While the core values do not explicitly drive resource allocation, they have influence oversiceool

policy decisions. One axnple is the move to block scheduling, which will be implemented in the fall of 2016, to

allow for greater studertentered learningpportunities. The creation of the school Senate allows students to

have an input into the formulation and administratbschoolwide behavior policies, thereby creating

responsible and ethical community members. Another opportunity for students to become engaged in the school

community is evident in the addition of student representatives on the School Climate Conahdtiibenally,

the senior internship program prepares students for the challenges and needsso€&ma2y by requiring

students to utilize the skills acquired through their four years at McMahon in the greater Norwalk community.

The Brien McMaha High School Community formally reviews the core values, beliefs, and learning

expectations every yedrRevisions consistently include multiple data points, reflect the school and community

priorities, and are based in current research. As was prevstastyl, the core values, beliefs, and learning

expectations were developed from 2112 with input from multiple stakeholders and in agreement with the
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district mission and vision statements. In 2014, a review of the document was conducted. Studerikedaf

they believed the core values statement represented current ideology, and if they were supported by the beliefs
about learning and learning expectations. The same questions were asked of the School Governance Council,
which consists of facultystudent, community, and parent representatives. With an increased emphasis on
preparing students for a2&entury world, the statement was amended to include and emphasize thgolald
The CVBLE went through a grammatical change after a faculty shfmutook place during the opening day
faculty meeting for the 2018016 school year.

While the school community is in agreement with the learning expectations, revisions of thensdhool
analytic rubrics are currently taking place as led by schihlrastration. All students have been exposed to the
use of each rubric in the classroom or through the House Advisory Program. The plan going forward is that rubrics
will be used in Freshman Seminar class, in advisory®%fi10grade as part of studeletd conferencesind used
for the 12" grade Capstone. The bo@i* Century Skills: Learning for Life in Our Timey Bernie
Trilling and Charles Fadel was referenced throughout the rubric revision process.

EXECUTIVE SUMMARY

Brien McMahon High School engages in a dynamic, collaborative, and inclusive process based on best
practices, to identify, develop and commit to its core values and beliefs about learning. On a regular basis the
CVBLE are revisited, discussed, and commoated to all stakeholders and revised to meet the needs of all
learners. Rubrics were created to assess our commitment to our CVBLE and to determine if we are meeting the
needs of all students.

BMHS currently has clearly defined measurable expectations for all students in the academic, social, and
civic competencies and has schaatle rubrics to assess the student performance in communication, personal
development, problem solving and civic quetencies. The four schewide rubrics were piloted by teachers and
based off of the initial outcomes, were revisited and are now in the process of being revised by a committee of
assorted teachers and administrators. This thoughtful work will helplihesto become meaningful for

students, teachers, and families and make rubrics part of BMHS culture.
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The core values, beliefs and*2dentury learning expectations of Brien McMahon High School are

actively reflected in the culture of the school, drourriculum, instruction, and assessment in every classroom,

and help to guide the school ds policies, procedures
CVBLE are reflected in our school 0s ousenPBliSrandtRgnsack t hr
Tutoring which helps to shape the culture of our school, thereby enhancing educational priorities. CVBLE are
embedded in curriculum and instruction through ongoing and relevant professional development opportunities such
as SIOP andtudent centered learning strategies, which have encouragédhditional assessments such as round
tables to be implemented as a practice for accessing differéiie€a2ding expectations. The CVBLE have guided

and changed policies, procedures andgilens.

The Brien McMahon High School Community formally reviews the core values, beliefs, and learning
expectations every few years. Revisions consistently include multiple data points, reflect the school and
community priorities, and are based inremt research. All stakeholders are consistently involved in the process
of reviewing CVBLE and ensuring that it is aligned with the district's mission and vision. As a school, BMHS is
in the process of determining the bests way to implement the uskaaftwiide rubrics to best assess'Zdentury
learning expectations.

Based on the CPSS Rating Guide for the Standard on Core Values, Beliefs and Learning Expectations,
Brien McMahon High School judges its adherence to the Standard as ACCEPT SBbinay

of Strengths and Needs

Strengths:
A Dynamic and inclusive process in place for creating CVBLE
A Professional development to supportt 2entury learning expectations
A schoolwide rubrics have been created and modified to fit @ntury learning sk and the needs of learners
at BMHS
A Committees have been formed to determine the best way to implement rubrics

A Available data has been used to make informed decisions about changing scheduling policy and procedure in
incorporating a student voice into decision making and implementing various school programs

Needs:
A Still in process of full implementation of sablewide rubrics

A Continue to develop formal procedure for collecting data on student growth on-astieaslibricsABMHS
core values influence is limited to building level decisions
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Curriculum

Brien McMahon High School has begun the curriculum revision process in order to explicitly identify

which 2F' century skills are addressed in the content areas. Curriculum revision is coordinated by central office with
i nput from Norwal kés three high schools. The Chief
To support this work, there are full timsath, science, and English curriculum/instructional specialists. Consultants
are hired as needed to assist in the writing of curricula for academic areas without instructional specialists.
Curriculum revision in these subject areas is facilitated witlsutants supported by grant monies.

Curricula, in some areas, explicitly state that students will practice or achi®éeerliry learning expectations

The curriculum in world language, English, US history, civics, and world history courses are fulispose

designed to ensure that all students practice and achieve each of the schoetiéL2y learning expectations.

The math, science, arts, business and special education departments have not yet updated their curriculum or
moved to the common tempéa These curricula frequently emphasize depth of understanding through inquiry,
problemsolving, and higher order thinking skills. The instructional strategies are appropriate for heterogeneous
grouping and varied learning styles. Included in these gtemt@re methods such as handdearning activities,
studenicentered options, direct instruction, and both individual and cooperative learning opportunities. The vast
majority of students attending BMHS have many opportunities to demonstrate learairghthuthentic learning
opportunities. For example, in the civics curriculum, it states that students participate in Mock Congress
practicing critical thinking and collaboration through a performance assessment that demonstcaesi®1

learning expetations. The design of the BMHS curriculum ensures that each student has multiple learning
experiences to achieve the learning expectations througgspessments, formative assessments, and post
assessments with some staff members allowing retake142015 school year, teachers were required to
evaluate students using at least one sehvwae rubric. In 2018016, as the school finalizes its plan for formal
rubric implementation, teachers continue to use rubrics in their classrooms. The prdbilegy semmunication,

civic responsibility, and personal development rubrics connectttoetury learning expectations.

Although not all curricula are in the new template, which explicitly listsc&htury learning
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expectations, all teachers amnsciously developing strategies for incorporating &intury learning skills into all

courses. This is done as applicable, providing opportunities for all students to practice and achieve learning
expectations. Most teachers informally address these skills throughout their courses. For example, theye are ma
circumstances in science courses in which students must communicate and collaborate during their lab work.

The curriculum, in some areas, is written in a common forrAatew common template was adopted by

central office on January 8, 2014. Thecommoc ur r i cul um f or ma fcemtunydebroimbe s t he
expectations, units of study with essential questions, concepts, content, skills, instructional strategies, and assessn
practices that include the use of schaide analytic and courssecific rubrics. The curricula for all core English
classes, social studies classes, and all first and second level world language classes use this common template.
However, not all curriculum areas have utilized this template. Curricula from the deptstimat have not yet
updated have some of these qualities, but do not always explicitly or consistently include this information.
B MH S &' cedtlry learning expectations are articulated through the tedebigimed schoakide
rubrics. Curriculum isvritten at central office, and curriculum does state to use se¥idelrubrics as determined
by schools. The Math department has adopted their curriculum from the State Department of Education and has
not used the common curriculum template. As curriculgpdated, BMHS encourages the district to align with the
common template to reflect both the districtds and
Schootwide rubrics and coursgpecific rubrics have been developed. World language has developed
rubrics specific to their department. Additionally, social studies uses a espas#ic rubric for assessing writing
assignments. Currently, most curricula list instructional strategies. Future revisions of curricula will formally identify
specific instrutional strategies. According the Endicott Survey results, 63.1 % of parents feel they are informed by
theschoowi de | earning expectations in each of their <chi

The evidence demonstrates that BMHS curriculum consistently emphasizes depthrefanding

through inquiry, problersolving, and higher order thinking skills in the vast majority of courses, across various

skill levels. The curriculum continues to include greater edissiplinary learning experiences for studeBBIHS

staff connects students with experiences and professionals both within and outside school dottresie
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learning opportunities. The informed and ethical use of technology is a pervasive effort that canrballsaeras

of study at BMHS.BMHS is a dymamic learning environment that challenges students. Many courses are offered at

both the Honors and Advanced Placement (AP) level. A total 8fF20ourses are offered as of 2€A%16. Brien
McMahon also offers college credit courses, including 7 EaslieGe Experience (ECE) courses through the
University of Connecticut courses for college credit and four Project Lead the Way courses through the University
of New Haven. These courses explore content at a more sophisticated level while providing Gbydensities

to apply their knowledge to think critically, experiment, and problem solve. This academic standard is not exclusive
to Honors and AP classes and can be readily seen in all classrooms throughout the school. Every student in US
history, whetler in general education level, Honors, or AP, must find historical documents and scholarly articles to
support a historical interpretation to successfully complete the benchmark assessments. All students in English Il
classes, regardless of course levedhar several fiction and nonfiction texts. These texts are utilized during student
led discussions requiring students to identify content to compare, contrast, and analyze literary devices, themes, ar
use of imagery from multiple sources.

A great deal bteacher driven collaboration at BMHS results in a wide array of -cligsgplinary learning
opportunities for students. Chemistry instructors r
and explicit rules of sequencing and conwarsifor dimensional analysis. Statistics and calculus knowledge also
aids the togier students in challenging AP science courses which require careful interpretation and analysis of
data. Additionally, the art department has recently developed an intplidisry project which requires student to
design and present a multimedia project on an environmental pollutant. The final project is designed to be a digital
artifact and requires computer application, instruction, and practice. English and thedrhee{s have one €o
curricula class to analyze and produce graphic nows%o of teachers agreed that there are crossdisciplinary
learning experiences, according to the Endicott Survey. Due to the constraints of the current shbszlideno
formal mechanism for incorporating credssciplinary learning experiences for students. BMHS is hoping to

address these needs with blocking scheduling in the-201% school year.
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Authentic learning opportunities both in and out of the school are evideMHEB In the 2014015 school

year, BMHS has designed and implemented a community senior internship program for professional work
experiences outside the building during the school hours. Students enrolled in AP Language and Composition class
compete ira school improvement competition as a part of their final exam. The competition, which mimics the
television showshark Tankrequires groups of students to present an idea that would improve the school to a panel
of judges consisting of PTO members,locabusi ness owners, a representativ
executive director of the Norwalk Education Fund (NEF), who provides a $500 grant to the winner to implement.
Another example includes students enrolled in the Child Development clabseseate and implement lesson

plans for preschool program at BMHS. In addition, Marine Biology students participate in field studies of local
marine ecosystems with trips to Calf Pasture Beach. The TEMPEST Program at the Norwalk Maritime Center is an
after school opportunity that promotes teen STEM literacy, prepares for college, and provides an awareness of care
opportunities in this field. In the summertime, Greenlight Academy runs through a research station in Maine and is
free for Norwalk studentst provides a handen experience for BMHS students to learn alsmstainable energy.

There are many examples of authentic tasks at BMHS. The Functional Academics class has a weekly
breakfast program where special education students learn to prapa&réobd items, manage money, and work on
social skills. Journalism students investigate and write articles for a school newspaper. Also, students in the
yearbook class design and market the yearbook, including efforts to sell advertisements to luesddmidin
addition, health classes run the MAGIC Garden, which has been used with the health curriculum to increase
awareness of healthy eating habits. Moreover, entrepreneurship class allows students to develop their marketing
and salesmanship skills lpyoviding money for students to purchase items to later sell at the holiday fair for
profit. Also, the music curriculum provides multiple opportunities for students to display their musical skills at
performances throughout the year. Currently, 55% ofestisdbelieve that BMHS provides them with authentic
out of school experiences.

Informed and ethical use of technology is expected of all students at BMHS. Entering freshmen are
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introduced to and sign a distrAaide agreement noting their commitmenthis standard. Computer Application

classes remain a graduation requirement and teach students to command the entire Microsoft Office Suite of progr:
The classes also cover issues such as respecting intellectual property and proper citation dfrsnugicedLtA.
Databases are used in vast majority of classes and
validity. Al l BMHS teachers are requi-lagedstudemt post ¢
information system whttallows students, teachers, and parents to access grades at their convenience. Recently,
Google Chromebooks were purchased for students. Each of the core subjects has 2 ea8<hir@®ebooks to

share for classroom use. Also, most classes incogpana¢xchange of work and information between students and
teacher via Google Drive and conversations occurring between student and teacher using Remind101. Graduating
seniors fulfill their personal success plan, which is developed and tracked throughd¢aWaviance also helps

students learn more about college and career opportunities. In House Advisory, there are activities about appropria
use of social media. The Endicott Survey revealed that 83% of students believe that they learn how to logg/techno
ethically, and 73% of staff believe the curriculum emphasizes ethical use of technology.

The taught curriculum is, on the whole, aligned with the written curriculiceording to evidence

provided by educators at Brien McMahon High School, culuit is often deliberately followed by classroom

teachers who provide weekly lesson plans to department chairs and housemasters. Lesson plans are reviewed to ¢
the curriculum is being followed and feedback is given as necessary. Additionally, 8h2B: ar

Professional Learning Communities (PLCs) in which educators who teach the same class meet during the school
week to discuss curriculum, lesson plans, common assessments, data and instructional strategies. Common
objectives that align with curriculuare also developed and measured during PLC times to certify that there is
consistency and commonality between classes. For exatmpl€jvics PLC identified citizenship as a central

concept in the curriculum. This PLC created a Document Based QuestiQ) @aBed on immigration and

citizenship that requires students to write a persuasive responsé” gitael® Physical Science PLC identified the
importance of polymers as a core concept and developed a lesson to ensure student competency before the CAPT

sdence test. Due to scheduling difficulties business, art, and special education departments meet less often. Despit
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this issue, most teachers use common assessments that are scored using eitfsprecdicse schoolwide

rubrics that aligntocorecoagpt s i n their c¢class®d curricul um. Mo st
common assessments, which are embedded into the curriculum. According to the Endicott Survey results, 88% the
of staff are in agreement that the formal curriculum iiir thegbject area emphasizes inquiry, problemsolving, and

high order thinking. Also, 78.7% of staff is in agreement that the written and taught curriculum are aligned.

Effective curricular coordination and articulation between and among academiwidh@ashe school

exists to a limited extent. There is some curricular coordination and articulation with the sending schools in the

district. Teacher PLCs encourage coordination within a single subject area. Unfortunately, there is very little

formal ime to ensure there is vertical coordination within content areas as in Algebra | to Geometry or English |

to English 1. The schedule does not allow for this during the school year. Efforts to coordinate the development of
skills through multiple gradesaw be discussed as a department during monthly meetings and professional
development days during the summer. For example, over the summer, social studies teachers mapped out how ke
skills would develop through grades 9, 10, and 11.

Likewise, it is difficult for teachers to coordinate across departments. For example, teachers who work
with sophomores in the English and social studies departments do not have time to coordinate curriculum. While
there was time for coordination within the core departmainEnglish, social studies, and World Languages, these
committees did not work together on an interdisciplinary basis.

Collaboration time for PLCs is provided to teachers in order to better align teaching practices and content
within a single class. Core subject area teachers have been provided with a common planning time with other
teachers of the same discipline once or twice everydayrcycle. Business and health/physical education teachers
are not able to meet in PLCs. Sineadhers are grouped by courses taught or grade level, this limits the amount of
cross curricular discussions and and planning for vertical alignment. Informal meetings to discuss how teachers
may integrate other subjects or levels into their class arencorpractice among the staff, but they are not
formally scheduled. In the 20417 school year, the new block schedule may be able to address these

limitations.
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One model of good vertical and horizontal alignment at BMHS is the House Advisory Pragpiaim,

has been implemented in our school for the past 5 years. It has been modified over time; presently, it is a very well
thought out program that is vertically aligned in order to introduce and revisit topics in an appropriate way for

each grade level'he School Climate Committee was called upon to design and update the curriculum. Each year,
the staff as a whole, are included in any necessary revisions. While this model is an excellent way to align
curriculum, it does require a significant time ouésaf the school day to complete thus making it hard to replicate

with each subject without the commitment of significant resources.

There is some curricular coordination and articulation with the sending schools in the district. World
language uses agmement test for some incoming students to determine placement. In math, there is coordination
to ensure that middle school students taking Algebra 1 and Honors Geometry learn the same content and skills as
their high school counterparts. In the curriculwmiting process, the English, Social Studies, and World Language
committees met with middle school teachers to discuss how to vertically align curricula to encourage a deeper
mastery of content and development of relevant skills.

In some areas, staffingvels, instructional materials, technology, equipment supplies, facilities, and the

resources of the library/media center are sufficient to fully implement the curriculum, includingdheicolar

programs and other learning opportunities. Staffevgls at Brien McMahon High School are for the most part

satisfactory. However, specialized classes experience great difficulty in properly implementing the curriculum

within the current budgetin the 20122013 school year, a 0.5 business teacher, BB/Bealth teacher, and one

full-time schoolo-career counselor were eliminated due to budget constraints. These positions have not been
reinstated but have not had an impact on the educational program, except for théoscéi@ar counselor. As a

resut, students have reduced access to additional outside resources. Class sizes are determined by course enrollnr
as guided by the NFT contract, which establishes maximum class size at 28 and student load at 130. In science,
technology, and computer courshewever, the contract stipulates that the number of students shall not exceed the
number of student stations available. Currently, the teacher to student ratio is about 1:13. Endicott Survey results

indicate 65.7% of the staff say there is sufficienfessional staff.
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Funds are allocated to the school based on pupil enrollment; from this pool, funds are distributed to the

departments to purchase instructional materials based on determined needs. New course materials are supplied by
Central Office. Acording to department chairs who have responsibility for the budget, supplies, equipment not
including that supplied by the Central Office, instructional materials are provided at an adequate rate to implement
curriculum. In the Art department, studembust pay a $25 fee for class materials for the photography and 3D media
courses. The budget has been cut repeatedly over the past five years. Regarding school technology, only 55.2% of
parents believe that it is adequate according to the Endicott Sesuglis. The technology available to teachers and
students also makes it challenging to implement the curriculum. Almost every classroom has a Mobi or a Smartboa
as well as one desktop computer. Updates to the Smartboard software is not supporteeidaytihddt, making them
inefficient as a teaching tool. Each teacher has received a laptop. Currently, the building has two c28s of 26
Chromebooks for each academic department and another five carts distributed through the library. However, the
EndicottSurvey indicates that only 58.1% of students believe that there is a sufficient number of computers for stud
use. Regarding instructors, the Business Department has five labs for business classes plus one small (16 compute
well as teacher iPadasll supplied by the Perkins Grant. Most teachers, except for those in the business department,
believe technology is insufficient since it is sometimes a struggle to procure the technology needed for the lesson.
Most academic subjects have their own ladesktop computers. The English and social studies departments agreed
to share one computer lab in exchange for additional Google chromebooks. The remaining computer labs are of
limited usefulness. Every summer the goal is that computers are restarexking condition, but they are reported as
being in poor, almost neworking condition by the end of each year as there is not enough technical support to keep
them operational. The same is true for replacing Google chromebooks that are out of wairariignchmark
assessments and surveys that need to be completed on computers, further tie up technology intended to improve
instruction. Additionally, the network that provides internet access is unreliable; it often cannot handle large groups
accessinghe internet simultaneously, as is necessary for a benchmark assessment or for teachers to implement stt
centered, inquinpased lessons that require technology. Although a new network was created that would allow stude

to bring their own mobile deces to school, this network is also unreliable. It is very challenging for teachers to
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implement the new curriculum with fidelity because students cannot reliably research online or access their Google

accounts to use the word processing, presentatiweadsheet, or storage functions. BMHS administrators have called
on teachers to provide each other with technical support and training. Although teachers can usually implement the
curriculum with the current technological resources, it can be challetgowprdinate access to these tools.

The resources of the library are inadequate and outdated, making them insufficient to implement the
curriculum Only 57.6% of parents believe the library/media center is adequate. The floor of the library has only 13
computers for student use; the library computer lab of 26 computers can be reserved by individual teachers for
class use with teacher supervisioneTibrary budget has been cut or eliminated at least twice during the past five
years. Studentsdé ability to access I|ibrary database
fundamental databases such as U.S. History in Context arld Wistory in Context were eliminated and
eventually restored in the last 4 years due to budgetary restraints. This creates inequity in the implementation of
curriculum. Some years, students have consistent access to databases and resources thatuadkemctemtered
and inquirybased learning experiences. Other years, students are extremely limited and do not have access to
scholarly resources that allow for thoughtful exploration and critical thinking.

To a large extent, the school facilities ageguate for implementing the curriculum. If teachers share
classrooms, there is a concerted effort to make sure that teachers have adequate space to implement the curriculul
For example, science classes work within their schedule to ensure adeqeateetédnces are available to
students. While school facilities are sufficient, the resources of the library/media center are insufficient due to
decreases in funding. Also, the equipment in the physical education weight room has not been updated since the
room originally was opened in 2006, which is needed to implement the health curriculum.

In the past, there has been difficulty with funding programs. The physical education department relies on
donations from other schools and local businesses to pregdipment for the PE program. The athletic budget
has been reduced by 35% over the past ten years; however, this year the budget has been increased to keep pace
with inflation. Moreover, the fundraising efforts of parents are key in sustaining the andsitama programs.

According to the Endicott Survey results, only 40.7% of staff and 38.4% of parents belmweicaar programs
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are adequately funded. In 2011, BMHS was awarded a Nellie Mae grant that provided opportunities, professional

developmentand materials for the implementation of stuetsrtered learning.

In summation, the staffing levels, instructional materials, technology, equipment and supplies are
sufficient. According to the Endicott Survey results, 55.2% of parents agreeghatsthc hool 6 s t echnol
adequate. Efforts have been made to communicate with the district about technology professional development anc
technology issues and to supply what is needed at the building level, but opportunity for improvement at the
district level is vast.

The school curriculum review schedule is ongoing and collaborative to a limited &ktemurriculum

revision is on an ongoing A@ar collaborative cycle. The curriculum revision schedule was developed by central
office. Most subject &as are not on schedule with the appointed time line, with efforts being hampered by
inconsistent district leadership. At this time, art, physical education/health, and mathematics should have started
the developmental stage in 2012. Out of those thre#epartments, mathematics is the only one that has begun
working on their revisions during the 202815 school year. During the 202814 school year, science, music,
and technology should have started development but have not. The business and Healtmtgrisions are off
by 4 years. The only departments that are close to meeting their revision dates are English and world language.
In addition, according to the curriculum schedule, the dates of development for social studies are off by one year.
The World Language and Social Studies Committees from both schools met once a month with a
curriculumconsultant during the 2042015 school year. The English and Math Committees from both schools
were led by distriecemployed curriculum leaders. Up to this point, curriculum revision focus is on core subjects,
not elective subject areas. Science is natairedule with revisions, but that was done in order to accommodate any
changes in state standards resulting from the Next Generation Science Standards
In 20142015 school year, the social studies department met once a month to develop their cuaticulum
Central Office. Time scheduled for teachers working on the curriculum utilizes school business hours, but BMHS he
not found any concrete evidence that shows where or how much money there is in the account for ongoing

collaborative development. Accordjtto most departments, there is limited formal time scheduled for teachers to

Curriculum 1



Brien McMahon High Scho1|
SeltStudy Report 2016

meet and review the success of their curriculum and instructional practices, evaluation, or to diszerssi3/1

learning expectations and implementation. This is reflectéueifendicott Survey results in which only 48% of staff
agreed that there is sufficient time given to curriculum writing and revision while 61% of staff feels that they are
directly involved in this work.

The business, art, and science departments delyain any research or current texts to revise
curriculum or guide its evaluation for its most recent curriculum; this curriculum has not been updated since 2003,
2003, and 2006 respectively. The new math curriculum was designed to align with the COore&tate
Standards. This Steering Committee was not instructed to use any research or text to guide the curriculum
devel opment aside from the adoption of the State De
standards. Therefore, curreasearch did not guided the development, evaluation, review and revision of curriculum
in those departments.

In world languagelUnderstanding by Desigoy Grant Wiggins and Jay McTighe was used to guide the
curriculum design process. In social studies d En gl i s h, RigorousyuriculumdDesgprdsdnts s
a process for unwrapping and prioritizing standards, as well as identifying essential questions and enduring
understandings. The arts, business, and science curricula have not beeninpatedst decade. Consequently,
they have not been shaped in any way by recent student performance data. Neither the English nor math
departments were given the opportunity to use student performance data in their revision efforts. In world
languagestudent performance data was used to revise common assessments. In social studies, student performan
data was very influential on the curriculum development, evaluation, and revision process. Teachers in all three
social studies content areas pilotedribes curriculum units and provided feedback on this process to the
Curriculum Committee members. This feedback led to several performance assessments and the required content
for several units being altered to better suit the needs of these classesigiitérachers use data to analyze
instruction, social studies and world language are the only courses where student performance data was used in th
development, evaluation, and revision of the curriculum.

English, world language, math, and social studiesthe only departments in which the staff has played
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an active role in the curriculum development process; however, as more departments begin the curriculum process

teachers will be involved. In the English area, representatives from the middlessmmddigh schools were

brought together to revise the curriculum. The math curriculum was developed at the state level, leaving limited
room for personalization at the school or district level. There was no piloting process for the curriculum that
allowedother teachers to give feedback. Representatives from Social studies and world language were on the
curriculum revision committee for their content area. Teachers wrote curriculum, piloted curriculum, provided
feedback, and made changes. The PLCs alldlesk teachers to have the time to discuss how the piloting

process was going and to discuss any revisions that may be determined as necessary. While the professional staff
has been an active part of the curriculum development and revision processfltiezice over the outcome has

been limited in some areas.

EXECUTIVE SUMMARY

The curriculum, in part, is purposefully designed to ensure that all students practice and achieve 21
century learning expectations. A common, distwade template for cuiculum exists which includes each unit of
study with essential questions, concepts, content, skills, instructional strategies, and assessment practices that
include the use of scheulide analytic and coursgpecific rubrics. Subjects whose curriculadaeen updated
to the common template, explicitly state thé' 2é&ntury learning expectations specific to them. Although not all
curricula are in the new common template, all teachers are consciously developing strategies for incorgbrating 21
century learning expectations into all courses.

The curricula at BMHS emphasizes depth of understanding through inquiry, prediléng, and higher
orderthinking skills in the vast majority of courses, across various skill levels. -@rssplinary learning
experiences are often incorporated into existing curriculum; however, there is no mechanism for creating formal
crossdisciplinary learning units. BMS staff consistently connects students with experiences and professionals both
within and outside school to create authentic learning opportunities. The informed and ethical use of technology is ¢
pervasive effort that can be seen in all areas of stuBi&tS.

The taught curriculum is, on the whole, aligned with the written curriculum. Effective curricular
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coordination and articulation between and among academic areas within the school exists to a limited extent. PLCs

facilitate coordination within asgle class subject, but they do not explicitly promote coordination between
departments or with sending schools. There are some explicit efforts towards coordination and articulation
between sending schools and BMHS by department chairs.

In most areastaffing levels, instructional materials, equipment supplies, and facilities are sufficient to
fully implement the curriculum, including the -coirricular programs and other learning opportunities. Supplies,
equipment (except that supplied by the Centféit€), and instructional materials are provided at an adequate rate
to implement the curriculum. However, the resources of the library are inadequate and outdated, making them
insufficient to implement the curriculum. In addition, there are difficaitith implementation due to reliability
and maintenance issues regarding current school technology.

The district provides the school 6s professional
ongoing and collaborative development, eviiirg and revision of the curriculum. However, the majority of the
resources are funded by grants and allocation of time is limited. Nearly all curriculum revisions are off by two to
three years according to the curriculum revision schedule. Theretisdiformal time scheduled for teachers to meet
and review the success of their curriculum and instructional practices, evaluation, or to di¥cessu2y learning
expectations and implementation. Current research has often guided the developmetipmevadview, and
revision of curriculum. Brien McMahon High School occasionally uses student performance data in the
development, evaluation, and revision of the curriculum.

Based on the CPSS Rating Guide for the Standard on Curriculum, Brien McMajto8d#iool judges
its adherence to the Standard as LIMITED.

Summary of Strengths and Needs

Strengths:

AThere is a common, distrigtide curriculum template. This template include& &intury learning expectations;
units of study with essential questions, concepts, content, and skills; instructional strategies; and assessment
practices that include the use of schaide analytic and coursgpecific rubrics

AThe curriculum emphasizespth of understanding and application of knowledge through inquiry and problem
solving, higher order thinking, and authentic learning opportunities in and out of school

AThe curriculum emphasizes an informed and ethical use of technology

Curriculum 1



Brien McMahon High Scho1|
SeltStudy Report 2016

AThe written currialum and taught curriculum is aligned

A Effective curricular coordination exists within single subject areas

A Sufficient staffing levels, instructional materials, technology, equipment, and supplies exist, enabling the
implementation of the curriculum, @urricular programs, and other learning experiences

A Of the updated curriculum, it was an inclusive process with sufficient personnel for ongoing and collaborative
development, evaluation, and revision of the curriculum.

A Current research is often usedlie development, evaluation, and revision of curriculum

Needs

ANot all course curricula are currently written in the common template; those in the old template may be I&cking :
century learning expectations and may not be anchored to setu®br carrsespecific rubrics

A Lack of adherence to the Revision Curriculum Schedule

A Greater opportunities for crossciplinary learning experiences would improve student outcomes

A Curricular coordination and articulation between departments and with senliigsscould be improved

ATechnology and school facilities present challenges to implementing the curricutanryicalar programs, and
other learning experiences

AThe library/media center is not sufficient for implementing the curriculum

AThedistrictcde s not provide the schooldés professional st:
development, evaluation, and revision of the curriculum

A Sustainable district funds are not dedicated to curriculum revision

A Data from assessments could be used more frequently in the development, evaluation, and revision of curriculu
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Instruction

Based on the analysis of information, teachers across the board at Brien McMahon High School use

instructional practices which are continuously examined to ensure consistency with the 8chooc o rbaliefsy a | u e

and 2% century learning expectationé\ccording to the Endicott Survey results, 76.9% of teachers in Brien

Mc Mahon feel that they continually examine their in
corevh ues and beliefs about | earning. The survey al
teachers personalize instruction to support achieve

development and within departnenteachers read educational books and articles, si@h as

Common Grouna@ndTeach Like a Champidio keep them up to date onZdentury learning expectations

Books and articles are discussed during department meetings and professional devebyxanapies of learning
expectations in instruction can been seen throughout the building. Many departments use a roundtable strategy
where students practice collaboration and communication skills. This strategy requires students to take ownership
of ther learning, communication skills, and problem solving skills. Several departments utilize computer

programs to enhance instruction. An example is in algebra classes where instructors implement an interactive,
studentcentered program geared towards theke are struggling. The program, Agile Minds, is instructional
practice that ensures consistency with theScentutyool 6s
problem solvers. In addition, throughout World History and US Hist@gssels, all students are required to

research a historical topic and produce a research paper. This assessment requires students to practice problem
solving skills and communication skills. Students practice the civic responsibility learning expeciatemiypmn

the House Advisory Program. Teachers implement School Climate Committee developed activities to promote
active community engagement. Students participate in a canned food drive, write letters to troops, and engage in
activities created to pronmdiversity awareness. Additionally, teachers at BMHS implement four salidel

rubrics that mirror our core values with instructional practices. These rubrics include problem solving, civic
responsibility, personal responsibility, and communicatidee of the rubrics can be seen throughout different

types of instruction and are continuously reviewed by teachers. Teacher feedback is reviewed for future
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modifications to improve the use of the rubrics in academic classes. During PLC allotted tilmesteac

collaborate to develop and implement instructional activities that give students opportunities to meet the learning
expectations.

Extensively, teachersd instructi onalcepturaeamingc e s s

expectations through personalizing instruction, engaging students, emphasizing inquiry, ssatllegnand

higherorder thinking, providing authentic tasks, and integrating technology in the classkbmshteachers

personalize instruction. Examples dzgen seen in lessons and assessments. Teachers often allow students a
choice in activities and assessments. This approach is highly personalized to the strengths and interests of
individual students. An example would be in the health classes wheretstadense their assessment project
from: making a movie, constructing an art project, caring for an egg for a week in a childcare simulation, or
writing a report on how much it costs to provide for an infant. Students in Spanish classes choose agibin, bas
their future occupational aspirations, and give an oral presentation and act out the occupation in the target
language. In science, the Chemiditement Project is personalized for each student. Students choose an element,
develop an argument supgiog the chosen element, and choose a method of presentation for the class. One
statistic from the Endicott Survey states that although 89.8 % of teachers say they personalize lessons, only 37.5%
of students report that their teachers do. It is diffitulay whether this is due to a lack of student understanding
about the nature of personalization or an actual lack of personalized instruction.

Interdisciplinary learning occurs sporadically throughout BMHS. There is one formalotnogsilar
course offered at BMHS new to 202816 school year. The Graphic Novel: Analysis and Creation class is taught
by both an English and art teacher. BMHS schedule limits opportunities for interdisciplinary activities; however,
there are examples of inform@dllaboration initiated by individual teachers. A Functional Academics class and a
health class work together four to five times throughout the school year, and the two teachers purposefully
collaborate and plan lessons together. The special educsdidret and the health teacher work together to

incorporate lessons around the garden at BMHS. These lessons include the life cycle of plants, planting seeds
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with peers, an Earth Day celebration, making globes, and discussing how a person could indiwakethe

world a greener place. In addition, an ELL class and a science course work together on a

DNA unit where both teachers provide content knowledge and assistance for English Language Learners.
Informally, an attempt to teach students that cdrntan be incorporated as crazsgricular does occur in

a variety of classrooms. For example, chemistry students study the historical impacts chemicals had on societal,
cultural and political transformations during the Molecules that Changed Histoegipioj English, durin@he
Importance of Being Earnelsson, students utilize technology in order to research historical data about the
playbds author as well as the Victor i an-codabamation,Ahkese h o ug
are a few examples from individual teachers who attempt to informally establish the connection of courses, similar
skills, and incorporation of content knowledge from other subjects where appropriate.

Teachers across the school support the achievemenbhaf s ¢ P aerturydearnirty by engaging
students as active and sdlfected learners. Students peer edit papers in social studies, World Languages, and
English classes. In addition, these classes also emphasize discussion and debate inStudetitsal
Academics courses run a coffee shop on Friday mornings. During coffee shop, students use a working cash
register, take and prepare orders for coffee and baked goods, and work on their interpersonal communication skills
Additionally, studerg in Functional Academic transition courses participate in a work site program. They are
given employment opportunities during the school day at local businesses in order to learn how to become self
directed, active employees. In Geometry A, while leayr@ibout transformations, students employ manipulatives
in order to calculate the line of reflection, rotation, and translations. Students aleesaéfd learners in Honors
PreCalculus classes as they frequently present homework, class activities-@demiand problems in class. In
chemistry, students are required to be-deticted as they make predictions, combine chemicals, and record
resulting reactions. In physical education, students record and analyze their physical activity and theoutvrite ab
their personal growth as they strive to their physical fitness.

According to the Endicott Survey, 92.6 % of BMHS teachers agree that they consistently engage students
in inquiry, problemsolving, and higheorder thinking while 71.9% of parents agr In Astronomy, students use

technology to research the Apollo Space mission through predsénmg and inquinbased learning. In the
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Functional Academics class, focused on daily living skills, students must prsbleesolutions to authentic

budgeing quandaries such as determining how much food to buy and how using coupons impacts budgeting. All
U.S. and World History students engage in the research paper process, which includes analyzing primary source
evaluating their usefulness, and defegda thesis. In Biology classes, students completed a project called the
Galapagos Island Crisis to emphasize inquiry, problem solving, and fuiglerrthinking. Students had to research
the viewpoints of different relevant stakeholders and deterinine Galapagos Islands should be opened for tourism
and fishing or kept as a preserved national pdrhis assignment requires highander thinking through, analysis
and synthesis, and self evaluation using rubrics.
Brien McMahon High School educasoask students to apply knowledge and skills to authentic tasks at
least once a year in all learning areas. Music classes perform a yearly winter concert for the school and
neighborhood community. Art students create works for the annual aigitietartshow for the City of Norwalk.
Students of anatomy and physiology create a fully functioning circulatory system applying the concepts learned in
class. Geometry (using trigonometry) determines the height of the Center for Global Studies wing of thge buildin
using a clinometer that they created. Health studen
nutritional plan by the U.S. Department of Agriculture. Child development students design and implement
developmentally appropriate lesson @ldor the preschoolers who populate the BMHS$ukool. The culinary
arts students serve themed luncheons to students in the World Language, CGS, and various other departments.
Students in English classes create original speeches inspired by memistabilsahspeeches. NJROTC
students assist with the American Legion Flag ceremony applying concepts learned in class to prepare
presentations around Memorial Day. Business students create mock PowerPoint presentations to be used by a
hypothetical collegeecruiter at a college fair. Finally, civics students create mock presidential election
campaigns including a political party platform, campaign speech, voting session, and a newly elected president.
There is strong evidence that teachers at BMHS often ask studentsassesi$ and reflect on their
learning. 64.3% of students agree that teachers provide them with opportunities to assess their own work. In ESL,

the Spanish teacher, assisted bytiodogy teacher, used a KWL to have studentsasdess what they knew at
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the beginning, middle, and end of the unit on DNA and genetics. During stefgeted learning activities in

biology, English, and world language classes, students are givericatoussess their learning prior to turning in

their final work and/or the teachero6s assessment.
Teachers at BMHS regularly integrate technology into teaching and learning. Examples were found

across disciplines. According to the Endicott Surveylt®si?.9% of BMHS students determined that teachers

require the use of technology for completing assignments. ESL uses the internet to help explain concepts of

genetics. In world language, students debate in the target language, Spanish, aboubtlienctiesal

Magnetic Resonance Imagery and studies of the limbic system. Art classes use technology to display art, research

works of symbolism, and create using programs such as Photoshop. Health students produce a DVD or CD as

part of their healtfinal project. Another use of technology that can be seen across disciplines is through the

APEX tutorials. APEX was initially utilized as credit recovery for students at BMHS, and also available as a digital

curriculum used as enrichment material. Alidents and teachers have access to APEX to enrich student

knowledge if they are struggling and would benefit from a tutorial; all teachers have been offered the opportunity

to be trained. Additionally, teachers regularly use web platforms such as Gongled Google Classroom to

communicate electronically and share assignments. Some teachers use Remind app to send students reminders

about upcoming due dates. A variety of teachers encourage student use of Quizlet.com and Study Stack to review

for asessments. Vernier Probeware is used in science classes to gather and analyze data while conducting

experiments. Additionally, teachers utilize online textbooks as part of the curriculum. Students in French, Italian,

and Spanish in levels | and Il have ax& an online textbook. Students taking the Child Development course

have a new textbook with digital texts and features. Across the math and social studies curricula, teachers use web

based textbooks. A computer applications class also uses an tinteoatine program from Cengage

Publishing that helps students master Microsoft Office and other needed computer concepts.

There is extensive evidence that Brien McMahon High School teachers adjust their instructional practices

to meet the needs of@astudent by using formative assessments, strategic differentiation, organization of group

learning activities, and implementing alternative strategies within the reqular classroom.
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Across learning areas, BMHS teachers routinely adjust their instratficerctices to meet the needs of

each student based on assessment results. In PLCs, teachers use common formative assessment, CFA, results.
Teachers compare these results and share successful instructional strategies. In the past, teachers, used Link |
a computer program that tracked student data; unfortunately, the funding for that program was grant money

that ran out. In math and science classes, teachers assess student knowledge by the use of clickers, an
electronic, student response system thavides immediate feedback and allows the teacher to adjust and

modify instructional practices. In the Social Studies department, some teachers utilize google drive and check
individual progress of students, modifying and adjusting instruction basediodaihe work.

According to Endicott survey results, 90.7% of the teachers at Brien McMahon High School adjust their
instructional practices to meet the needs of each student through strategic differentiation. The Intensified Algebra
classes use a prognacalled Agile Minds. This program offers various strategies to promote learning such as
visuals, videos, and slides. In Geometry A, there are unit plans that show the instructional practices that utilize
different learning strategies. Through the useisdials and realvorld examples, students in Geometry A are able
to learn through various modes. Throughout the school, instruction and assessments are differentiated to meet
student needs. Strategic differentiation can also be seen in the Functiopaidag Skills class. For example,
during one lesson, each student is able to create his or her own grocery list and use different modes of calculation
to determine the total cost. In this class, all materials are modified to meet the individualfribedtfferent
abilities and learning styles. @aught courses often implement multiple forms of assessments to meet each
studentds needs. According to the Endicott Survey,
teaching strategida their courses.

Teachers at Brien McMahon High school purposefully organize student learning activities and groups to
meetthe needs of students and adjust instructional strategies. During a poetry unit, an English teacher assigns
groups based on interpersonal proficiency and academic ability level. In another English class, strategically

assigned groups peereditandrevievwa s s mat es ® papers. The Functional A
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group inclusion classes. Groupings are based on ability level and IEP goals and objectives. According to the

Endicott Survey, 90.7% of teachers adjust their instructional practicaegagizing group learning activities, and
83.8% of students agree that this practice occurs.

Teachers at BMHS provide additional support and alternative strategies within the regular classroom.
The Endicott Survey shows that 74.9% of parenteeathat teachers provide additional support to their
son/daughter when needed. This is demonstrated in math where, students in Intensified Math receive an Agile
Minds workbook that focuses on collaboration, equity, engagement, and personalizatiorack&isbows
students to work at their own pace and allows the teacher to provide additional support to students as needed
while others can work independently or in groups. This combination of methods allows teachers to measure
the progress of the studerand adjust instruction based on feedback. Additionally, from the Geometry A
class, teachers provide both transformation lessons and bisector lessons, which include multiple strategies that
are used within the regular classroom. Since 2009, some raattets have volunteered to provide free
tutoring in the summer. Cmught teachers can frequently be seen during a class period meeting with their
students in small groups to clarify student misconceptions, bridge learning gaps, and provide additional
support. The health and PE departments administer a final project that gives the students choices to work in
groups or independently as well as a choice on the type of project. Students can choose to make a movie,
design an art project, or a write a reshgraper on the cost of supporting an infant over the span of a year.

Frequently, BMHS teachers individually and collaboratively improve their instructional practices by

using studentés achievement data fr tsnexaminivgastuderdat y of

work, using current research, engaging in professional discourse, and utilizing feedback from a variety of sources

including student, parents, other teachers, and occasionally super¥isoosding to the Endicott Survey, 88.9%

of teachers at BMHS improve their instructional practices by using student achievement data from a variety of
formative and summative assessments. There is strong evidence showing teachers individually and collaboratively
work to improve their instructionak@actices by using student achievement data from a variety of formative and

summative assessments. In math, teachers collect CFA data and compare and contrast the data during PLC time.
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They also discuss best practices that will improve instruction. Tysigatheducation department football unit

uses formative and summati ve assessments that provi
their ability to throw and catch a football. This unit also uses a peer checklist as a fornssihasseo provide
immediate feedback on the skill cues involved in throwing and catching. Based on the checklist results, students
will continue to work to improve their throwing and catching and work towards an entire game or have modified
lessons to wdeon skills. The English department uses both formative and summative assessments as well. For
example, in English, an important assessment occurs among peers during a short story unit. This unit allows the
students to write their own short storyandth edi t t hree different studentso
studentds work to be edited so i mprovements can be
and provide feedback if necessary. The Biology PLC plans a common midtefimsdestam. After question
analysis and a comparison of data, these teachers share the effective strategy that had resulted in better student
understanding. Other examples of formative assessment that occur at BMHS are exit slips, whiteboard responses,
index card questions (ICQs), and concept maps or graphic organizers. Each of these assessment tools assists
teachers in improving their instructional practices for student success.

According to the Endicott Survey, 73.1% of teachers have formal opjt@suto examine student work
to i mprove their instructional practices. There are
day cycle during designated class periods to review curriculum, create common assessments, discuss and analyze
student performance, and share best practices. Although time is scheduled after school for teachers who do not
meet during the day due to scheduling conflicts, this is often allotted to other purposes that arise throughout the
year . T o p choiseiindiging thedr IcChimaer, thede is not a formal process that is utilized by the
PLCs to examine student work or to maintain records; however, evidence suggests that some subject specific
groups are making strides to improve their instructional me&tiFor example, over the past four years, the
chemistry PLC has given a quarterly common assessment and the data from these assessments is used to compal
student achievement from year to year. Biology, Algebra 1, and Physical Science teachers atbninatiee

assessments that are focused on the essential questions of the key units. The data from these assessments is Use
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to help the teachers make informed decisions about their instruction, student achievement, and best practices.

Also, physicaledcat i on teachers measure their students®é mus

guarter to measure growth and drive further instruction. In addition, English teachers conduct writing

conferences, meeting with students individually to disdusstrengths and weaknesses of essays and to offer

constructive feedback. This allows the teachers to determine if areas require further instruction. BMHS teachers

actively assess students6é wor k t hr ouxgahmiurti ngh esitruddm

homework responses, quizzes, tests, and project. Questioning directed towards the class, small groups, or

individual students is wutilized.. Further mor e, ma

opening activitytalr i ve t heir instruction for the dayds | esso

exit slips to determine if their instruction was understood by the students. Data from these assessment

instruments helps the teacher make informed decisibost whether they should reteach, move on, or switch

directions. Throughout the school, academic teachers and students utilizevedeoalbrics to assess

communication, personal development, and problem solving skills in academic settings whilerexatagent

work. In House, schoakide rubrics are utilized to assess student personal development and/or civic

contributions. These rubrics allow teachers to alter or modify instruction if necessary to improve student success.
BMHS teachers improve their instructional practices in many ways. In the building communication,

among individuals drives instructional practices. PLCs are the place in which lengthy discussions about

instructional practices occur between subject sjpatgiichers. Discussions are based on data and drive instruction

in the classroom. Core subject PLCs report to the Building Data Team (BDT) the results of their data collection

and how they are using the results to drive instruction. Teachers alsalyegia advantage of informal

meetings, such as cafeteria duty, to discuss instructional practices. Some teachers use surveys to gauge their

studentsd opinions on various aspects of a unit of

that their teachers ask for their ideas/opinions to improve how they teach. During tH20261sthool year, a

number of teachers, school and district administrators, guidance counselors, and Board of Education members

visited teacher classrooms durirmgindtables as assessors/facilitators. The implementation of roundtables in the
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classroom has created a setting for discourse between teachers. The general success of this strategy has prompte

number of teachers to implement roundtables in their dassrthus demonstrating that the practice has impacted
their instructional practices. In addition, through the state program, TEAM, those teachers new to the profession
routinely meet with their mentor to discuss best practices for the first two yahesrafareers. Observations offer

the mentor the opportunity to reflect upon not only
drive the instructional practices of both mentors and mentees. In addition, the use of My Learningd ®lan an
evaluation process, which includes the creation of Student Learning Objectives (SLOs), provides an opportunity
for communication between administrators and teachers to impact instructional practices. Discussions occur
throughout the year based on ehations, the evaluation process, and feedback provided from the administrator.
Moreover, Brien McMahon teachers across the school use current research to improve instructional strategies. One
example of current research among professional staff ises sériexts available to staff to incorporate and

improve instructional practices. Every new teacher to the school receives a d@agcbfLike a Champion

which discusses current and improved teaching strategies forsticeriry.

Other books availae to staff areHow We LearnTeacher to Teache6Get Personaglandimproving Adolescent

Literacy. Opportunities to receive these books have been provided to some subject specific teachers by their
supervising housemaster at different times througheuwyelar. Current content specific research is utilized to

improve instruction.

There is an acceptable amount of evidence showing teachers at Brien McMahon High School engage in
professional discourse focused on instructional practices in a vari@gysf Common planning time, PLCs, are
scheduled during specific periods by department. Evidence of professional discourse focused on instructional
strategies is also present in professional development planned for teachers throughout the schoohyaiar. The
focus of professional development over the past three school years have been based arestackhtearning.

These workshops have colleagues comparing and contrasting different instructional strategies to improve the
overall efficiency within thelassroom. An example is having representatives from East Side Community High

School in New York visit and demonstrate roundtable discussions used as final exams and then having teachers

Instruction 1



Brien McMahon High Scho1|
SeltStudy Report 2016

go out and visit the school directly to report back to school atafffaculty. Expert teachers in studeentered

learning have visited BMHS teachers to provide onsite support in implementation. The use of roundtables has
been adopted by many teachers and can be seen in English, math, and science classasouslseacizers in

the Social Studies and the English department have utilized a fishbow! discussion strategy where a group presents
while others monitor the discussion. According to Endicott survey results, 77.8% of the staff at BMHS believe

they improvetheir instructional practices by engaging in formal opportunities for professional discourse.

At Brien McMahon High School, teachers frequently reflect upon their instructional practices and

maintainexpertise in their content areas by attending courses and conferences, professional developnsst, site

meetings, and through collaboration and evaluatidecording to the data published in the Endicott

Survey, 87% of t e anmd deady 65%ofteachers atans gjraduate seveldceugses beyond their
required mast e rtoddate intheg content atea. 5.6% ofitgacherp have a doctorate/doctoral degree.
According to the Endicott Survey, 63.8% of parents believeddéhahers maintained expertise in their subject area
while 79.6% of the students believed their teachers were knowledgeable about subjects they teach. 90.7% of
teachers maintain expertise in their content area and cetedific instructional practices@rding to Endicott

Survey results. In addition, twentlyree coreclass PLC meeting times have been incorporated into the master
school schedule whenever possible. This allows teachers to have an opportunity to meet with their discipline
specific groupso collaborate, design lessons and assessments, reflect on the data driven results, and analyze and
modify work when necessary. Professional development has been provided to all teachéceptuBilearning
practices, such as focusing on literacgdmtent areas with Jean Evans Davila and steckamtered learning

workshops by staff from The Center for Secondary School Redesign. Teachers from all departments including
Mathematics, Science, English, Social Studies, and Special Education atterifedisitssto Eastside Community
School in New York City. These visits have allowed teachers to actively engage in roundtable discussions as
evaluators, providing more expertise in their content area while observigtlry learning practices. Summer

work has been offered to teachers who strive to further their knowledge of sted&sried learning strategies and
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lesson development. BMHS has also continued the enrichment and development of student centered learning

throughout the 2022015 school yar and during the summer of

2015. Over the past two years, the Social Studies department had worked with an expert, Chris Geraghty from
Kearsarge High School in New Hampshire. The English department worked with Joanna Dolgin over the summer
of 2014 anchave continued their work throughout the school year. Math teachers worked with Diane Kruse from
Francis W. Parker Charter School during the summer of 2014 and throughout the 2015 year to discuss and create
studentcentered learning lessons and stratefyiesuccess. Math and world language teachers and an

administrator visited Parker Charter School to observe stugetéred learning in action. The science teachers
worked in their professional learning communities to develop lessons to reflexn®dry learning practices

during the summers of 2014 and 2015. This work is ongoing and is expected to continue. The Special Education
Department meets about one time every other month at the Central Office to keegatgon laws and

Individual Eduation Plan (IEP) policies, procedures, and instructional practices. In addition, Advanced Placement
and early college experience (ECE) teachers have attended conferences and courses to qualify to teach their
respective courses and to learn about chamgéeeicurricula and assessments as they evolve. The principal holds
monthly department chair meetings. Department chairs also meet monthly with their content specific colleagues. At
some department meetings, new learning strategies and opportunitiegt@imeipertise are discussed. For

example, teachers interested in furthering their science content area have had the opportunity to be trained in Proje
Lead the Way (PLTW) certification courses. Frequently, the Math department has read curremtieesriefore
department meetings and has been provided books to review for application and discussioStylehaw

Strategies for Teaching High School Mati@ics. In addition, many teachers have attended national conferences

as well as have takesupplementary courses to maintain expertise in their content area. For example,
representatives from the Social Studies department attended the National Council of Social Studies and a member
the Science department attended the National Science Teedueiation. Also, a consumer and family science
teacher attended a national conference to incorporate technology into the culinary classroom as well as utilize

studentbased instruction. Representatives from the World Language Department attendduhpsek Central
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Connecticut State University in March of 2014. Teachers from the School Climate Committee atteddgd a 2

school climate workshop led by Joanne Freiberg, Education Consultant for the state of Connecticut on School
Climate, Bullying and Caracter Education. School representatives have also attended NEASC conferences and a
Nellie Mae conference allowing the attendees to provide feedback to other teachers regarding instructional
practices. Two teachers and the principal attended the 201SRA&tional Conference not only to present our
House Advisory Program, but also to learn abodtc&htury learning techniques.

In some areas, teachers at Brien McMahon High School demonstrate instructional practices that adhere to

21%' century learimg strategies and expectations by developing content specific lesson plans which incorporate

inquiry, problemsolving, engagement, studesgntered activities, technology, self and peer assessments using

rubrics, and higheorder thinking opportunitieS.eachers submit lesson plans to their subject

administrator/evaluator. Dependent on the evaluator, comments are sent back to the teacher as they pertain to the
lesson plans. By design, the Science department frequently lends itself to student engagesrdmible lab

period is more conducive for teachers to develop lessons that may be inquiry driven orcgotiat requiring

task completion. The Biology PLC completes at least one common student centered learning assignment per
guarter. Examples itede having students construct and present a restaurant menu while identifying the organic
compounds, or researching and presenting on a specific type of cancer, and demonstrating the evolution of a
Norway Rat in a given habitat. Roundtables and fishipsedentations occur in the English and social studies

classes. These type of assessments require students to use problem solving and critical thinking skills to
successfully argue a topic. In some areas throughout the building, teachers assigwaadivity to engage
students the moment c¢class begins to review content
During group projects and writing assignments, students in English classes utilize peer editing. Across all grades,
students are usually provided the opportunity to assess themselves on a rubric. An example of this can be seen in
world history classes when students assessed their writing on a research paper. This practice is common in Englis
in fish bowl discussionsnimath, teachers provide students the opportunity to teach each other concepts. All of

these examples require students to use higiaer thinking skills.
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The convenience and access to chrome book carts has allowed technology to be utilizechisatass i

areas, while computer labs may be used in other areas. The submission of assignments via Google Drive or Goog
Classroom is increasing around the building. Some teachers provide feedback to assignments electronically. The
use of clickers as asssment tools, both formally and informally, is utilized. Students and teachers utilize many
technology platforms to provide feedback, resources, reminders, and communicate with classmates. Some
examples of these are Turnltin.com, Remind, and Googles@iom.

EXECUTIVE SUMMARY

Instructional practices across the board at Brien McMahon High School (BMHS) are continuously
examined to guarantee consistency with the core values &me@lry learning expectations. Teachers are also
committed to maitaining expertise in their content areas, while reflecting on instructional practices. Many of the
core values and 2tentury learning expectations are being met at BMHS and teachers continually employ
instructional strategies that help students meet these standards. These practices include personalizing instruction,
engaging students, emphasizing inquiry, probsatving, and higheorder thinking. For instance, roundtables are
used in a variety of content areas to engage students, implement student centered instruction, and eneourage self
assessment and reflection. In addition, teachers provide authentic tasks aateitéehnology in the classroom.

In many areas, computers and technology are utilized during learning. One specific example is the
Agile Mind program used by Intensified Algebra teachers as an interactive, instructional practice.

Ample evidence suggesthat BMHS teachers meet the needs of each student using a variety of
instructional practices. Formative assessment, strategic differentiation, organized grouping, and alternative
strategies are implemented to reach all learners. In Social Studiesesaimers use google drive to monitor
student progress, while some teachers in math and science use clickers as a quick assessment to drive instruction.
Many instructional practices are necessary iacmht classes, especially organized grouping. Modified
assignments meet the needs of all students. In the past, teachers were able to make adjustments to their instructic
based off of the database Linklt. Since the loss of this database, there is no formal mechanism for tracking student

data.
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At BMHS, limited crosddisciplinary collaboration takes place due to scheduling. However, throughout

BMHS, PLC time has been scheduled into the school day for many content teachers to work on common formative
assessments and to improve instruction byatlg discourse among colleagues. PLC collaboration time takes
precedent over common planning time forteachers. Efforts are made to scheduléea@hers with common

lunch or prep periods, allowing time for collaboration during the school day. Whilie Hiisimprovement from

years past when teachers had no common scheduled time during the school day, teachers feel a formal planning
period would be beneficial.

Strong evidence shows teachers work individually and collaboratively to improve instruptactaies
by analyzing student achievement data from a variety of formative and summative assessments. Formative
assessments include; exit slips, whiteboard responses, clickers, index card quizzes, and concept maps or graphic
organizers. Throughout BMH®LC time has been scheduled into the school day for many content teachers to
work on common formative assessments and to improve instruction by allowing discourse among colleagues; in
most cases this is a duty period and in others this is a lunch pehmiere are 23 PLC groups within BMHS, and
instructional practices are improved throughout the time within these groups. Scheduling all PLC groups common
time during the school day would improve instructional strategies among their content area.

Teaches at BMHS maintain expertise in their content areas by attending courses, conferences,
professional development, site visits, and meetings. Teachers demonstrate instructional practices that adhere to tt
21% century learning strategies and expectatiddentent specific lesson plans are checked by some
administrators. No uniform lesson plan is required in the building. Across the school, teachers are increasing
implementing studententered learning instructional strategies. These types of lessonmiraterinquiry,
problemsolving, and technology. The use of these assignments has increased student engagement. Technology is
utilized in a variety of content areas.

Based on the CPSS Rating Guide for the Standard on Instruction, Brien McMahon Highj&ades its
adherence to the Standard as ACCEPTABLE.

Strengths and Nee®rengths:
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ATeachers continually examine instructional pract.
beliefs about learning

ATechnology is utilized to enhanagstruction

AThe House Advisory Program provides instruction on the learning expectations of the civic responsibility rubric
and asks students to rate their progress

A Students are encouraged to maintain active community involvement and participate in itgrsenvice

AThe communication, personal responsibility and problem solving se¥idelrubrics are used throughout all
disciplines

APLC time allows teachers to collaborate to develop and improve instructional activities that give students
opportunities taneet the learning expectations

A Strategic differentiation of assessment and instruction maximizes student learning

ATeachers assign instructional groups purposefully to promote effective collaboration and student learning

Needs:
A Insufficient common planning time for all teachers in PLCs antkaoher pairs
Alncrease interdisciplinary experiences for all students
Alncrease support and alternative teaching strategies for personalized learning within the cldddaintain a
congstent database for student academic progress
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Assessment of and for Learning

In August of 2015, Brien McMahon High School created a Rubric Committee that is formalizing the

rubric progress. The school began to formalize a process for assessingettoaeand individual rubrics in

achieving the 21 century learning expectations. Students have been contributing, over the past two years, to the
writing of schoolwide rubrics. The teachers have written four scivade rubrics that have been used by every

teacher and every house. The frequency ajeisd the rubrics varies by teacher and by department. These four
rubrics include the following areas: communication, problem solving/critical thinking/innovation, personal
development, and civic responsibility. All four of these rubrics have been pasthd school website and have

been sent to teachers to use as needed. BMHS is continuing the process in identifying which rubrics lend
themselves best to certain disciplines. The findings, thus far, are that some of the rubrics lend themselves better to
certain classrooms, such as the problem solving rubric being used routinely in math and science classes. In additio
most teachers have incorporated the schadé rubrics in their Student Learning Objectives or SLOSs.

The increasing use of the rubricashcontinually become more prevalent at Brien McMahon.

BMHS is also in the process of actively revising and using sehio@ rubrics with the intention of
improvingcommunication of wholschool and individual student progress to students, their families, and the
community. The school has been working on making the rubrics morriesglty for students and teachers
alike. The challenges that exist are ensuringdahatudents are not only exposed to the rubrics but to use them as
a means of accessing the BMHS core values. Another area of concern in the utilization of rubrics would be
reporting the information in a valuable and timely manner to all stakeholdstisdeits, teachers, and community.
Some obstacles to this process may include getting all teachers to evaluate uniformly, thereby ensuring that there i
continuity of rubric usage.

As the evaluation and revision of the schaide rubrics is an ongognprocess, BMHS continues striving
to improve the usage of schawide rubrics. BMHS teachers are currently using the rubrics. Teachers are working
to make them more usérendly for all stakeholders and expect them to be used more extensively al. akash

teacher will continue with the goal of implementing schewmle rubrics into every class. In the
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20162017 school year, freshmen will be exposed and evaluated on the fourwa®albrics in Freshman

Seminar class. Students will then cong to assess progress on rubrics in House Advisory by collecting work from

their 10" and 11" grade academic classes, culminating in thelrgrade Capstone project.

The school 6s professional staff r a wdentswand amiliemu n i c ¢

and the professional staff does not c o mnm'gemtirg at e t he

learning expectations to the school communi#y this time, BMHS has implemented four schaddle rubrics

which teachers across all curricula are implementing into their classrooms. These rubrics are used when teachers
find their guidelines to be appropriate to the specific assignment. Teachelecadm either individually or as a
department which rubric to use and which assignments to score given the standards of that specific rubric. Data he
been collected and is used by many to measure teacher success in achieving their individual SirO3$ {herti

teacher evaluation plan. However, the data is not yet being communicated with students and parents.

The staff at Brien McMahon High School frequently collects, disaggregates and analyzes data to identify

and respond to inequities in studechi@vementResponses to inequities vary widely and are tailored to meet the

needs of individual studentSeachers utilize Professional Learning Communities (PLCs) and planning time to

determine which skills need to be assessed at the particular gradeHev example, the 10th grade English

department PLC meets to create a variety of assessments, both formative and summative, to be administered at
specific times of the year. Typically, these assessments consist of an initial benchmark and a findasumma
assessment. Based on the results of formative assessments, teachers analyze the data to determine if students ha
met the required goal(s). Instruction is adjusted accordingly by grade level and by student results. This is a pervasi
process througput all departments in the school.

All teachers use common planning time to develop instructional strategies based upon common
assessment results. For example, some courses in math and science evaluate student progress based on the rest
of commonunit and quarterly exams. Teachers also utilize common PLC planning time to collaborate in order to
ensure that students are meeting the required goals established by grade level, as determined by district and state

standards. Based on the analysis of ewg@ collected, the staff utilizes the data to determine inequities in student
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achievement. The vast majority of disciplines meet in PLCs to identify individual academic needs of students at all

levels. PLCs are assigned by subject area and grade leaddition, the principal provides whesehool data
comparing AP scores, CAPT science scores, and SAT scores at the beginning of the school year. The PLCs
present data to the Building Data Team, which works to identify trends and shares best practittheg$eing
inequities.

Prior to each unit of study, teachers and house advisors frequently communicate to students the applicable

21% century learning expectations and the related unit specific learning goals to be as&es=bteginning of

the sclool year, all students are apprised of th& @intury learning expectations in place for all students through
the school compact and schadde rubrics during the initial meeting of the weekly House Advisory program.
Sometimes, teachers model the us28fcentury skills through teacher websites and social media such as Twitter,
Remind, and email communication. Students are frequently informed of both*tber®dry learning expectations
and contenspecific goals at the start of each new unit acagssslemic departments.

It is a common schoakide practice for students to be assessed with sefypecific rubrics during a unit.
Two examples of this are the Social Studies departm
rubric. Prior to units of study, students are sometimes provided the unit specific rubrics that will be used for
summative and/or formative assessits such as the laboratory report rubric used in Biology classes. It is a
schoolwide practice at BMHS for teachers to use formative assessments and other assessments to provide
specific, timely, and corrective feedback to ensure that students revisepode their work. In 2012015,
teachers began to use schaidle rubrics more frequently to assess individual student progress in civic
responsibility, personal development, problem solving/critical thinking, and communication skills. While there is
no formal process for using the schaalde rubrics at this time, the rubric committee is working with faculty input
to develop and consistently implement a process to measure and encourage student progress towards the
attainment of BMHS core values as wal@ovide students with applicable rubrics or content expectations prior
to beginning a unit.

Prior to summative assessments, some teachers provide students with the correspondingkMibScs.
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is in the process of having teachers provide a rubriaittests prior to the student taking summative assessments.

Each department utilizes summative assessments, and the teachers use them frequently so that they can assess
student achievement and make adjustments in planning and instruction. Departmentkiageomwanaking it

common practice to present and review a rubric that is designed to go along with the assessment. However, the
practice is not consistent across all disciplines. SeWwi# rubrics are also being implemented at BMHS. For
example, studdn in U.S. history and world history are assigned a research project which is graded in part by the
schoolwide problem solving and a department specific rubric.

According to the Endicott Survey resulatwokl75% of

have to accomplish to meet my teachersé6é expectation

Moreover, 75% of the students said, AMy teachers us
Most departments use rubrics to assess learkimgexample, the English department uses a rubric for

their midterm exam, final essay, and Honors English final exam. The Mathematics department uses a rubric in AP

statistics. The Music department uses a rubric with their final exam. The Sciencendepares a rubric in their

physical science lab report.

At Brien McMahon High School, each department extensively employs a range of assessment strategies,

including formative and summative assessméltis.type of assessments given are diverse. Aisgrds include but

are not limited to warrup questions, projects, portfolios, quizzes, tests, lab reports, common formative assessments
(CFAs), rubrics which include student safsessment rubrics, midterms, final exams, exit slips and roundtable
discussns.

Examples of a variety of assessments exist throughout the school. The Social Studies department uses the
Revolt Project as a formative assessment allowing students to apply what they learned at the beginning of the unit
and create a project whereeyy compare and contrast historical revolutions. In addition, the Art department uses
self-assessment sheets based on the projects they complete. Teachers assess students using rubrics for time
management, vocabulary, and artistic techniques. Studenss dssmselves and their peers. Moreover, the teacher

communicates to each student and/or group how they performed on a piece of artwork. Also, the English
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department utilizes study guides, projects, and exams based upon a novel. In one classroonthstyodiging

Fencesstudents will anticipate what will come next with guided questions. For the same novel, they will also be
assessed through quizzes and tests. Students also complete the Eulogy Assignment for the novel, demonstrating
understanding of the ahacter and the events occurring within the plot. The Family and Consumer Science
department also assesses student learning using lab activities througsiterstudent evaluation rubric, quizzes

based on a film, and an authentic assessment suchaaiffiglla recipe. The Music department assesses students
through practice, performances, portfolios, and essays while the business department assesses students by having
them create a website for which a rubric is given. Students are also given an engeaf imsessment in which

they demonstrate what they have learned about entrepreneurship by investigating a business idea. The

Mat hematics department assesses students using summ
roundtable discugans. In addition, the Science department assesses students through projects, lab reports, CFAs a
roundtable discussions. The Special Education department uses tests, quizzes and authentic tasks. The World
Language department uses projects, midtermal, éxams, tests, quizzes, and oral exams to assess student
proficiency in the target language.

The vast majority of Brien McMahon High School faculty members collaborate regularly in formal ways

onthe creation, analysis, and revision of formative and summative assessments, including common assessments.

Regularly scheduled meetings of Professional Learning Communities (PLC), departments, and common planning
time among caaught teachers provide mdatulty with many opportunities to create, analyze, and revise

formative and summative assessments. PLCs meet formally, at least once a weekfigeforityutes. Each

department meets monthly for foifiye minutes. In addition, etaught teachers, dheir own time or during

prep or lunch, meet at least once a week for 45 minutes. During these meetings, teachers typically utilize time to
discuss and plan future assessments, consider improving existing assessments, and make revisions as necessary
basedn past student performance or current curricular needs. There are formative and summative assessments
collected from each department that were created and revised collaboratively during PLC meetings. For example,

the Biology Department has met to revisles and findune studententered learning activities. Based on student
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performance and teacher feedback, the English department revisited its benchmark assessments at the end of the

20142015 school year. Bri en Mc Methclomark ® méasucelstudent gravih p a r t
more accurately. As a result, the district has adopted our current grade level assessments.

The faculty collaborates frequently, both formally and informally, to create, analyze, and revise formative
and summative aessments. These assessments are created in grade specific PLCs. For example, for the PLC of
English 18" grade, the formative assessments test ten different skills. Each question identifies the skill being tested.
The results indicate what skills eachlividual student is proficient in or still developing. These results allow tfie 10
grade teachers to target which skills need more instructional time within the classroom. These results are also part
the 10" grade student learning goals for the y@aachers report results three times a year to administrators. The
English 18" grade formative assessments have been so successful that other grade levels will be using a similar
format. While teachers use results to inform instruction, curricular chaargamade at the district level. According
to the Endicott Survey results, 85.2% of BMHS staff agreed that they formally meet to discuss and improve both
formative and summative assessment strategies.

Teachers in most learning areas at BMHS frequemtti/reqularly provide specific, timely, and corrective

feedback to ensure students have the opportunity to revise and improve theiamykeachers at BMHS

provide students with the opportunity to revise assignments prior to being submitted add Headbers provide

both written and verbal feedback to students on assignments to encourage students to revise and improve their
work before turning in for a final grade. Feedback is provided on written assignments or digitally, using Google
Drive. Many tachers use rubrics to grade final assignments and/or projects. Students are encouraged to revise
and edit their responses to show improvements and understanding, which model appropritégairade
expectations. Typically, teachers at BMHS provide redekedback to students to improve their work. Teachers
input grades into PowerSchool in a timely manner which provides students and parentsgwitigpopto-date

access to grades.

Teachers at Brien McMahon High School reqularly use formaggessments, including sch@ate rubrics for

the purpose afevising and improving instructional practices and student learhgaghers use a range of
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strategies and techniques on a daily basis to check for student understanding. These assessteefetsdbalck

from classroom discussions, daily quizzes, written questions, short writing assignments, lab reports, and simulation
labs. Teachers frequently usemw assignments, exit slips, feedback from technology such as clickers and

Mobis. Webbased ssessment sites such as Digital Dialects, Edmodo, Quizlet, Aplia, Apex, SAM and No Red Ink
are used by teachers to provide students with data feassdssment. Teachers utilize rubrics to evaluate long

term assignments. They collaborate regularly imidrways through PLCs to create, analyze, and revise formative
assessments and instruction, however curriculum revision is coordinated at the district level.

Brien McMahon teachers and administrators frequently, individually and collaboratively, exaamimge

of evidence of student learning for the purposes of improving instructional practices including student work,

common course and gratkvel assessments, individual and schwol d e pr ogress in #dchievi

century learning expectatis, and standardized assessméntgically at BMHS, teachers individually and/or

collaboratively examine student work with the intent of improving curriculum and classroom instruction. All
departments develop and implement common assessments and caonsenwork. BMHS faculty diligently
works to improve instruction and Saentarglsamimeerpectations. me e t
This work is often done through collaboration time as a department and/or cohort PLCs in core subjegts. Du
this PLC time, teachers analyze results from common assessments. Furthermore, they spend allotted time on
assessment construction in order to be consistent in obtaining the objectives of the curriculum. There is also a
school data team which is made af department leaders and administrators that tend to look at key standardized
test measures such as CAPT, AP, PSAT/SAT, ECE PLTW, and common core state exams at BMHS with the
intent of improving student outcomes. Teachers also examine the resultseoftdnedardized assessments with

the intent to improve instructional practice. Currently, the CAPT is only administeret! ¢pakd® students in

science. In past years, students were also tested in reading, writing, and math, and the data wasntbllected a
reviewed with the intent of revising curriculum and instruction. For the first time in October 2015, BMHS was
made an SAT School Day District. The 9th graders took the PSAT 8/9. The PSAT was administefeotb 10

11" graders and the SAT was givenall 12" graders.Science teachers at BMHS typically revise instruction
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based on the student performance on science CAPT. As PSAT/SAT scores become available, they will be used

to guide instruction across the disciplines. The process of curricalision is coordinated through central
office. Teachers and administrators typically do not have access to data from sending schools, receiving schools,
and postsecondary institutions, or survey data from current students and alumni.

Gradingandreportm pr acti ces are reqularly reviewed and

core values and beliefs about learningll teachers at BMHS are required to use the PowerSchool grading and
attendance system. This allows students, parents, ad@ioistrand counselors to access current information on
student progress. This allows all stakeholders to be responsible for student performance by providing students with
the opportunity to be more responsible in seeking out missing work and being arpactiof their progress in the
cl ass. Power School al so provides parents with the o
t hrough the constant wupdating of their childds prog
become alfi motivated, lifelong learners, which is one aspect of our school Core Value statements.

All teachers in all courses are required to foll
the course. There are many variations of quagriles in terms of the weight of tests, quizzes, homework,
classwork, projects, and presentations based on the course, subject and tracking level of the course. Common
formative and summative assessments, and common grading procedures are used witmendggerd subject
areas, but grading may vary between teachers. In a new initiative, all teachers are required to use 1 of 4 schoolwic
rubrics in their classroom to assess BMHS core values.

BMHS is in the process of working towards a systemepbrting the results of student progress on

schootwide rubrics. During the 201%5 school year, all teachers were required to use one of the -sadeol

rubrics and submit the results to their department chair. After reviewing the results, ttendeasimade to

form a committee in September 2015 for the purpose of editing the existing rubrics to better align with the school

core values. During the 2011% school year, a select group of teachers will pilot the updated rukcimsrding

to the Endtott Survey results, 73.2% of parents are in agreement that grading practices are regularly reviewed

and revised while 56.5% of the staff are in agreement as well.
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EXECUTIVE SUMMARY

Brien McMahon High School has developed a formal process to assgastgirogress in achieving the
s ¢ h o o®icéntiry [Batning expectations for all students through four sehidel rubrics that address
communi cation, problem solving, personal devel opmen
in the process of developing ways to cclecemuryléamiag e st
expectations to students and their families. The professional staff at BMHS generally collects, disaggregates, and
analyzes data to identind respond to inequities in student achievement. Few teachers at BMHS communicate to
students t he s ¥cdemuoylleérsing axpestations; &dwever, t2athers do generally communicate
unit-specific learning goals to be assessed, includimgesponding rubrics. Teachers extensively employ a range
of assessment strategies including traditional test and quizzes, authentic projects and tasks, portfolios, and
roundtables. Teachers collaborate regularly to create assessments both formativeraative. Teachers
collaborate to disaggregate assessment results, modify instruction with the intent of improving student learning, anc
change unit plans to improve pedagogy. Administrators are not typically involved in these meetings and since
curriculum is coordinated at the district level, these meetings generally do not result in a timely change in
curriculum. Historically, department leaders and administrators have disaggregated standardized test results such
as the CAPT, SAT, PSAT, ECE, and AP feseither individually or in the school data team to compare student
performance at BMHS with DERG, state, and national averages. In many departments, teachers are then given
their student results and meet in their Professional Learning Communitiesnne the data and make
appropriate changes in instruction, pedagogy, and unit plans to better prepare students in the future. For most
teachers at BMHS, it is common practice to provide appropriate feedback in a timely manner so that students can
learnfrom their mistakes and, in many cases, can correct asubreit assignments. Grading and reporting
practices at BMHS are reviewed regularly by the administration and appropriate committees to align with the
school s core valums and beliefs about | earni

Based on the CPSS Rating Guide for the Standard on Assessment of and for Learning, Brien McMahon

High School judges its adherence to the Standard as LIMITED.
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Summary of Strengths and Needs

Strengths:

A Rubrics developed to asses$'Zkentury Learning Expectations

A PLC using data to assess student learning/achievement and to address inequities in student performance

AIn HOUSE and some classes, students are exposed to the four rubrics

A Communication of rubrics/expectations for summative assessments

A Differentiated assessments

A PLCs to create, analyze, and revise formative and summative assessments

A Teachers use feedback on assessments to allow students to edit/revise prior toglmaitdssignments

A Use of technology to provide personalized corrective feedback to students

A Teachers regularly use formative assessments to inform and adapt their instruction for the purpose of improving
student learning

A Teachers regularly use ange of evidence of student work with the intent of revising curriculum and improving
classroom instruction

A School data team looks at relevant metrics to determine school progress

Needs:
A Lack of a unified system for analyzing and reporting prognesschoolwide rubrics
A Communication and knowledge of2CLEs by all stakeholders
A No student data available from sending/gsestondary schools

A Central Office and Building Level Administrator involvement in looking at student work to revise cumnicul
and instruction
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Assessment of and for Learning

Standard
Thomas O’Neil, Chair Mathematics Dept. Chair ?‘aﬂw O j 4
Melissa Minoff, Co-Chair Special Education Teacher _“.—_:9_ :
Michael Sgarlata, Co-Chair  English Teacher ~- M Af L
Michelle Amezzane World Language Teacher "ﬂ "’ ¢ (3 02 2 -
Kristin Baningoso Special Education Teachu pd, &
Kristina Bjelko Science Teacher i Aﬂifm 7
Cheryl Brown Mathematics Teacher m A Dk
Amy Connoll Science Teacher mm A
Becca Dombrowski English Teacher (A7 JJ__M ‘ »
Michael Epstein Social Studies Teacher B
Bridget Kline English Teacher m AR o TR
Diana McCammon Mathematics Teacher {\ g, 21/ '
Beverly McFadden Social Studies Dept. Chair
Andrew Mullen Art Teacher
Laura Nardi World Language Teacher
Anahit Pivazyan Science Teacher ’
Samuel Ralston School Psychologist
Ron Sabad Mathematics Teacher
Juliana Stabach English Teacher
Melanie Witt-Kikta Mathematics Teacher
Emily Whitmoyer Business Teacher
Erika Zirulnik Science Teacher
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School Culture & Leadership

The Brien McMahon High School community has consciously and continuously built a safe, positive,

respectful, and supportive culture that fosters student responsibiligafmirig and results in shared ownership,

pride, and high expectations for all studerthe BMHS community encourages all members to work responsibly

and safely in the building at all times and creates an atmosphere where learning is the priority. BiMtd8yha

active programs in place that serve to improve the school climate. Athletic, artistic, academic, and serviceoriented
extracurricular programs are available. Evidence can be found in the BMHS Sport and Club Program Spreadsheet
which provides facultystudents, and parents contact information for club advisors as well as a number of

students currently involved in these activities. School Climate Day, led by the School Climate Committee, is a
schoolwide event that provides students with activities thave toward building a positive school culture.

Students participate in group activities that fall under the categories of Sports, the Arts, Games, Relaxation, or
Curiosity. The expectation is that as the positive relationships continue to grow betaestissstudents and
staff/students, there will be open and responsible communication between all people in the building. The Peer
Mediation group has similar objectives in mind and is used to resolve conflicts between students. Individuals
involved in PeeMediation have been trained in communication and conflict resolution skills. These mediators

are used as a resource for settling disputes before a conflict escalates to a disciplinary referral. Students are
encouraged to complete the Peer Mediation Retdfeam if this resource is needed.

BMHS fosters student responsibility for learning in a variety of ways. Teachers actively encourage
students to contact them when class time is missed and are routinely available before school, during prep periods,
andafter school. All grading and attendance is managed through PowerSchool, and login information is provided
for students and parents to track progress and attendance. Report Cards are reviewed during House activities
which allow students to create plans $occess. The School Climate Survey, administered through House during
the 20142015 school year, indicates that 91% of students reviewed their goals and report cards during House

Advisory Program. This provided students another opportunity to take dwmefgheir learning. The survey
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results also demonstrate that 95% of the students participating in House activities have a better understanding of

graduation requirements, especially after completing the Transcript Review Activity with their Houser Adviso
BMHS prepares and distributes faculty and student handbooks. The High School Student and Family
Handbook is printed and is also available online through the Brien McMahon High School website in both
English and Spanish. Discipline and attendanceiggliare thoroughly outlined in these documents. Students are
required to sign and return the Code of Conduct Contract stating that they have received and reviewed the
handbook policies with an adult. Computer Lab Procedures and Behavioral Expectatadss digtributed to
students. Students are informed of the consequences for offenses in the computer lab and are encouraged to
adhere to the district Technology Use Plan. BMHS expectations are clearly defined and this allows for the school
community to inprove student engagement in learning.

Brien McMahon High School does, to some extent, foster heterogeneity in elective courses and is moving

toward nonrlevelled required courses, such as Freshman Seminairc3562017. There is an option for
nonlevded classes in civics, world history, and physical science classes and most elective classes. Brien
McMahon High School currently requires a minimum of twenty credits to graduate. The Brien McMahon
Program of Studies breaks down the credit amounts dsudead to accumulate. All students are required to earn
credits as follows: English (4 credits), Social Studies (3 credits), Mathematics (3 credits), Science (3 credits), Arts
(1 credit), Physical Education (1 credit), Health Education (0.5 credit), Gemipiteracy (0.5 credits), and
Electives (4 credits).

Brien McMahon High School has a variety of opportunities and levels for students who achieve at
differing rates. The school offers special educatioracght, gradéevel, Honors, Early College Experience
(ECE) and Advanced Placement courses that are open to the students with minimal prerequisites of enrollment.
Health and physical education, chorus,dand all electives in areas such as logic, computer science,
psychology, forensics, drama and creative writing are heterogeneous courses since they do not require a
perquisite and are ndaveled. At the 9th grade level, physical science and world fiateroffered as a

nonleveled course. Special education anthoght courses are available and are designed for students with IEPs
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to recieve content in an inclusive environment. Students interested in more comprehensive or extensive courses

can matriclate into Honors and Advanced Placement classes. These classes are open to students who have
completed the previous course, but there are no grade requirements. As an example, students are obligated to
complete Biology | before entering AP Biology. TVeest majority of students at Brien McMahon are able to

enroll in numerous and comprehensive courses designed to incorporate the needs of all students.

Brien McMahon High School has a formal ongoing program through which students have an adult in the

buldi ng who knows the student well anstcenuykarmsngs t he s

expectationsThe House Advisory Program is an ongoing initiative that was developed to foster healthy and
supportive relationships between all students and adults in the building. The goal of the House Advisory
Program i s to pr epar enclsding chrear deselopnent ant pestendasy t r ansi t i o
opportunities through meaningful connections. Students are assigned to a House advisor during their 9th grade
year. Each House consists of approximateh &2&tudents. Students remain in the same House éghwigth the

same advisor until the end of their 12th grade year. House meets once a week at a set time for 20 minutes. Each
grade follows detailed I esson plans developled by th
century learningexpedtas ons. An example of this is the 9th grad
completed by all students at the start of the first quarter. Students wrote goals relating to school and continuously
reflected on them throughout the year. In additiofotoising on academics, the House Advisory curriculum also
includes lessons that focus on improving peer relationships and partnerships with the community. Examples of
these include a lesson on building positive relationships on School Climate Day asdretiat focuses on

collecting canned goods for the food drive. At the end of every school year, a School Climate Survey is
administered, which includes questions about House Advisory. In the survey, students and teachers provide
feedback about the purpoef House, the lessons provided, and their relationships with their House peers and
advisor.

In addition to House Advisory, BMHS provides students with opportunities to join sporting teams and
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clubs in which the majority is facilitated by a faculty nimn There is a House activity dedicated to distributing

the information about these clubs and teams. On that day, a list of sports and clubs is provided to all students and
the House advisor explains the list, as well as who to contact if interegtéairig those organizations.

Through joining these clubs and sports, students are exposed and practice communication skills, civic
responsibility, and personal development skills, thereby meeting our learning expectations.

In order to improve studefgarning through professional development, the principal and professional

staff of Brien McMahon High School often engage in professional discourse for reflection. In addition, there is

inquiry and analysis of teaching and learning. The professiorfiafrsguently uses resources outside of the

school to maintain current with best practices. The principal and professional staff dedicate formal time to

implement professional development. The principal and professional staff consciously appligm a&iites,

and ideas gained in order to improve curriculum, instruction, and assessments.

Through professional development, the principal and professional staff often engage in professional
discourse for reflection, inquiry, and analysis of teachingleahing. In schoelide meetings and department
meetings, teachers and administration have read and discussed published articles. The faculty read and discusse
excerpts from AEngaging all Students fwand Col |l ege, C
Responsibilities for All levels of Studefte nt er ed Educati on Ecosystem. 0 Du
administrators provided insight as to how the information can be applied in BMHS and in individual classrooms.
The BMHS professional staffsd uses formal time in Professional Learning Communities (PLCs) to discuss
student performance data as well as teaching strategies and practices. Articles read by PLCs include
iStu@wmed Homewor ko and AThe Bridge Be&t wdBommkBodaywyds
and new teachers includeach like a ChampioandOn Common Ground In the BMHS book club, they have
recently read and discussddw We Learn

The professional staff frequently uses resources outside of the school to n@intmty with best
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practices. All teachers had the opportunity to attend Round Table discussions at Eastside Community School in

New York City. Teachers who observed these alternate forms of assessment have returned to BMHS to share
their experiences a@nmplement such practices in their own classrooms.

The principal and professional staff extensively dedicates formal time to implement professional
development. In addition to having dedicated professional development days built into the schoal taéenda
district has invested in Sheltered Instruction Observation Protocol (SIOP) training. Forty teachers from across the
district and in various subject areas attend these training sessions to discuss and design lessons and instructional
strategies to dip all learners.

The principal and professional staff apply the skills, practices, and ideas gained to improve instruction
and assessments. In addition to observing and interacting with professionals from other school and districts, the
BMHS professioal staff has opportunities to observe teaching in the building. Teachers observed colleagues in
their departments and discussed content strategies. Teachers also observed colleagues in other content areas anc
discussed instructional strategies.

Schoolleaders regularly use reseattudised evaluation and supervision processes focused on improved

student learningBrien McMahon High School is led by administrators who support their teachers through

offering reflective and constructive feedback after falrand informal observations. Teachers are made aware of
expectations through the My Learning Plan Evaluation Rubric. Consequently, they can plan lessons that meet
these standards and help students to achieveedtury learning goals. School leadems@urage teachers to
improve their practices by offering professional development opportunities.

As part of teachersd evaluation process, teacher
on their teaching. Administrators use the Danielgaadel when evaluating teachers. Administrators serve as the
supervisors to multiple departments and meet with these teachers during a begfitinggear, midyear, and
endof-the-year conference. The evaluation rubric addresses the important doonaffedtive approaches for
improving teacher practice. School leaders have been trained in using this rubric and program. BMHS

administrators participated in online training and were expected to pass an exam. Retraining was mandatory for
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returning adminisators and all new administrators are required to complete the training process. The

administrator uses the Student Learning Objective (SLO) goals duringemicand engear meetings to track

teacher progress. It is also used to allow administratdoxts on established goals during class observations.
School leaders use the data collected during the PLC meetings and individual teacher meetings to hold teachers
accountable for student performance.

The organization of time supports reseabalsedmstruction, professional collaboration, among teachers,

and the learning needs of all studefiise design of both teacher and student schedules, as well as afterschool and

summer progr ams, formally and del i b eationofdirheysupdogsnon st r

researckbased instruction, professional collaboration and addresses the learning needs of all students across the

school. The master schedule is reviewed by a committee made up of ten department chairs, the guidance

department chig the principal, and housemasters. It is revised every fall to be in alignment with state and district

graduation requirements. As per BMHS values in which all faculty strive to challenge students to become more

knowledgeable, the school is now offerimgre honors (45 courses consisting of 104 class sections) and more

AP courses (a total of 23 courses consisting of 42 class sections) than ever before. In17es2@d6l year,

the school will switch to block scheduling which will allow for increhsellaboration and offer more classes.

By design, the flexibility in the master schedule allows all students to get the extra time needed through the House

Advisory Program, and special events such as-Ballying Day (now known as School Climate Dag)well as

the first and second day of school orientation activities. Furthermore, most students identified with learning

disabilities have been scheduled for double or extra periods, math and English enhancement classes, Academic

Assistance, and/or ESLadses. All teachers are required to be available for fifteen minutes of extrahelp both

before and after school, however most teachers make themselves available more than the required time.
Seventyfour academic teachers are scheduled for PLC meetinglp@d@ssure regular ongoing support

to differentiate instruction for individual students. PLCs are comprised of professionals teaching the same

gradelevetontent. The PLCs meet once or twice during the-ftayrcycle. PLC meeting times are utilized by

teachers to collaborate on instructional practices, review data on formative and summative assessments, and
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review progress towards SLO goals in order tpriswe student learning and address the needs of all students.

Weekly House Advisory meetings enhance student personalization by breaking the larger school into personalized
units where students can rely on a trusted staff member for guidance and support.

Beyond the school day and school year, programs such as APEX Learning (credit recovery and
enhancement program), RANSACK (Relevant Academic Needed Support Aimed at BalegkKids), and
the communitypartnership YDP (Youth Development Program) are etfeafter school. Summer school is
available for credit recovery. In addition, the Freshman Success Summer Academy, a cotasecity
partnership, supports incoming freshmen making transition from middle school to high school.

Student load and class signable teachers to meet the learning needs of the vast majority of individual

studentsAs defined by the NPS Contract, class sizes are capped at-®ightyhowever, there may be fewer

students per class. For instance, in the Special Education depgrnmctional classes have an average range
between 710 students per class to meet the needs of the students. Another exception to this case is when a larger
class size is necessary to maintain the integrity of the academic experience, for exampie ataisses where a

large ensemble is desired. Deliberately, some classes are capped at lower numbers; this is geared to specialty
subject areas where a smaller class is necessary for safety such as in Fine Arts and Culinary Arts which are
currently cappea t 2 4 . This is due to an emphasis on safet
Xacto blades, and lino cutting tools. This is also done for practicality when there are space limitations within a
classroom. Commitment to meeting the learniagds of students is demonstrated in all classeta@ht

classes are capped at twestght students and are taught by a pair of certified special and regular education
teachers, resulting in a 1:14 teachtirdent ratio, again, lower than the contirmaindated twentgight.

By contract, fulltime teachers teach a maximum of five classes per school day and have a maximum student
load of 130 students. Physical Education and Health teachers are one of the exceptions to the rule with 10 classe:
per semesteand a maximum of 280 students. These classes do not meet every day, which makes it possible to have
a larger number of students. An examination of class sizes from the2201B4 s c h ool year sho

commitment to maintaining the desired clages set forth in the contract.
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The principal, Suzanne Brown Koroshetz, working with other building leaders, provides instructional

| eadership that i s rooted in the scHAoonthubssanmor e valu

conscious dbrt is made by the principal through various ways to successfully lead and instruct the Brien
McMahon. Through a myriad of methods, the principal actively engages and instructs faculty, staff, and
communi ty. Brien McMahon Hiefsblea®/guide imdtrictionalljoalse Th& al u e s
principal takes advantage of scheatle faculty meetings to provide instructional leadership. Instructional

meetings also allow the principal to share and dispense pertinent information to the staff aethedea

specifically designed agenda. For example, the November professional development day is focused on developing
authentic assessments geared toward stumgriered strategies. As a component of the core values,

Housemasters look for studedriven activities in the weekly lesson plans. In addition, setvidé rubrics have

been implemented to align student learning with the core values of BMHS. Attendance at PLC meetings,
provides time for the principal to instruct on a subject grade levaddition, there are weekly Housemaster

meetings to allow for an additional occasion for the principal to provide instructional leadership to other building
leaders. Her attendance at School Excellence Committee meetings also provides time for iasteadiership.
Through the use of the BMHS Home Web Page, the principal instructs and informs the school community. The
principal utilizes bilingual teachers, counselors, and support staff to communicate with all families. The

principal, along with howemasters, provides an extensive amount of leadership that is rooted in

BMHS&6s core values, beliefs, and |l earning expectat.
instructional meetings, PLC (Professional Learning Community), NEASGehaaster and parent meetings, the
principal provides an extensive amount of instructional leadership.

As a core value, BMHS shows exemplary practice in the concept of parents as partners in the education of

the children along with the concept of stuidesis active participants in their education. These concepts require

that teachers, students, and parents are involved in meaningful and defined roles inohedisigrihat promote

responsibility and ownershiparents, students, and educators interattcallaborate in exemplary ways, as

partners in the education of students at Brien McMa
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administrators are extensively involved in the decision making process. The leadership structure sdcofnpos

four housemasters and the school principal. There are several committees that teachers and administrators
participate in to make decisions such as the Building Data Team, the Safety Committee, School Governance
Council, The Senate, Positive BehawioSupport Team, School Climate Committee, School Excellence

Committee, and Rubric Committee. In these committees, teachers and administrators plan and implement school
programs and monitor the overall success of the school. Through planning and ptdeameaneetings, House
Advisory Program, course selection, and collaborative efforts to guide students through high school and formulate
a plan for postsecondary success, teachers and administrators are included as integeadeion a parent,

student, and educator team.

Students at Brien McMahon High School are involved in the decision making process at the school. The
Senate is a student group which has been formed over the past year in order to give students a voice in the day
today happeningd ¢éhe school. School Climate surveys are distributed to all students through the House
Advisory Program to acquire specific input on advisory activities and school climate. Questions on the climate
survey ask for input on parent, student, teacher, anthadrative involvement to inform the principal of areas
that should be addressed in the school. Students were added to School Climate Committee durin@®i& 2014
school year to plan and implement schaiide events and create House activities. Stigdamnually vote for
class officers for the Student Advisory Council (SAC) to represent the student voice in extracurricular activities.

Parents are active members of the decision making process at BMHS. The School Governance Council
requires a minimurof seven parent members who meet with the principal, five teachers, two students, and two
community members to folloshrough on initiatives and tasks that are identified as priorities to the student
success. An example would be the development of therseternship program. In addition, this group was
i nstrument al in devel oping the school compact, whic
success. Annually, the School Governance Council identifies and selects a school improvemeno j e c t . P
input is a crucial part of the decision making process at Brien McMahon High School.

On an individual level, parents are also involved in decision making through the course selection process,
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where they approve student course sadectParents of Iland 12" grade students are invited to guidance

counselor meetings to prepare for pestondary life. Through phone calls, emails, meetings, and required
signatures, parents are also involved in student decisions: schedule crHalRgespmmendations, 504 plans,
and every other aspect relating to decigiweking for a student.

Aside from the channels of phone and email contact with all staff members which are made public
through the BMHS website and the PowerSchool data proginene are other avenues through which parent
contact is encouraged and welcomed by the principal. McMahon also has parent groups. The Parents Club is for
the general population. Parents whose first language is Spanish may choose to participatepariteeRdisents
group. Both of these forums provide ample opportunity for parents to submit their input and thoughts about the
day-to-day operations at Brien McMahon High Schdoladdition, on an annual basis, parents are asked to
complete an electroniastrict wide survey, through the Panorama website, in order to provide a gauge on their
experiences. However, the questions in the survey were not specific to high schools, making the results
ineffective.

The Senators Success Fund is a group of paredtscemmunity members whose primary focus is to raise
money to fund projects at Brien McMahon High School that will enhance and support the mission of the
administration and faculty in providing the highest level of learning experience for all studestall@s for
strengthening the school's tie to the community.

There is a multitude of channels for teachers, students, and parents to collaborate continuously and
deliberately on decision making to promote responsibility and ownership. Acrossdlok ficiim meetings, to
documentation, to protocol and procedures, all parties are incorporated in order to include a variety of
perspectives so that initiatives and'2g&ntury learning expectations can be addressed.

Teachers at Brien McMahon High Schoften initiate leadership that improves the school and increases

student engagemenidany programs in the building give teachers the opportunity to exercise and initiate

leadership. Teachers work with theirworkers in PLCs to improve the school drelp increase student

learning. In some of these groups, teachers create common formative assessments and common rubrics in order
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to increase studentsé engagement in the classroom.

workshops sut as Sheltered Instruction Observation Protocol (SIOP) training. SIOP training exposes educators
to a program that makes curriculum more accessible for English Language Learners. This allows teachers to
create lessons that engage students of all backgsoBwime teachers are also members of the School Climate
Committee, which is responsible for coordinating, developing, creating, and implementing the House Advisory
Program and the Summer Academy. Additionally, teachers have created some new pdaisitivesrsuch as

Colleague Kudos and Peer Mediation. Other measures that allow teachers the opportunity to take on roles of

|l eadership include the science departmentds Medical
designated to provide steits with early handsn experience to prepare for potential careers in the health

sciences and engineering fields. Many teachers in the building have worked on Curriculum Committees for their
departments, the implementation of an International BacegtaiProgram, as well as a Special Olympics

Unified Sports team. Administrators create these groups, and develop teacher leaders by guiding teachers to
implement these programs. By taking initiative and leadership roles, teachers help to improve trendchoo
ultimately enhance student engagement.

The school board, superintendent, and principal are somewhat collaborative, reflective, and constructive

i n achi evi n ¢§centuryearsiicgexmectatirss betduse of the transition of multipleirsigpelents

and central office administrator3he previous superintendent, when this report was mostly written, involved

both the board and the administration in the discussions that were reflective and constructive. Board meetings
have shown all stakelder employees constructively and collaboratively discussed school budget, CAPT Test

high achievers, progress in the schools, and present levels of performance throughout the district. There has been
a lot of changes with the district's administratigarh. The superintendent of the Norwalk Public Schools

resigned on January 31, 2015 for personal reasons. Interim superintendent James Connelly began his term on
February 2, 2015 and was replaced by the current superintendent, Dr. Steven AdamowgkL®20il5. The

assistant superintendent, Anthony Dadonna, also retired in the summer of 2015.
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The current superintendent has communicated witdt

Prior to the start of the school year, the superintendkiteased the entire Norwalk Public Schools staff in an
assembly to share his initiatives for the school year. The superintendent also meets with the principals in district
principal meetings. Some of his assistant superintendents,called chiefs, hadetvessBMHS in the 2018016

school year and are representatives on district committees including but not limited to, scheduling, course
selection, and graduation requirements. Board of Education meetings are recorded and placed on YouTube
account. The mutes and agendas from the meetings are also posted on the Norwalk Public Schools website. In
addition, school administrators shared their involvement in collaborative committees. These committees were set
up in the district under the direction of theetintendent to work with one another on finding creative and
innovative solutions to improve student performance and school culture. They dealt with changing and
challenging expectations regarding instruction, schedules, attendance, and graduatiemeatgiirDue to Brien
McMahon participation in committees whose members span the district in collaboration with the superintendent
and board members, the school is continuously adapting to fit the needs ¢f teat2ity student population. It

is the lope that the new superintendent will be able to work collaboratively with the board and principals of the
schools to ensure that our students and faculty continue to be afforded the opportunity to reach maximum
potential.

The school board arsliperintendent provide the principal with sufficient decisimaking opportunities

to lead the schoolThe principal, Suzanne Brown Koroshetz, has demonstrated that she and the BMHS

community have a great deal of autonomy in leading the school forwarex&mple, she implemented PLC
teams a year before the request came from Central Office.

Her vision for the school has been fAraise the be
initiativesthat have worked to address these two goals. In speaking with Koroshetz, she made it clear that she is
able to start and implement a number of initiatives without asking for permission from the Superintendent or the
Board. She, inturn, empowersted ul t y and administration in many wa

the wor k.o Examples of this include the creation
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group of 1012 teachers and counselors, the implementation of theisp@ Par ent s6 Gr oup to

of our Hispanic community.

Other new programs are done under the initiative of Central Office which is then passed on to the
principal. For example, BMHS created a Building Data team that meets with PLC teaswugs dheir evidence
of student success. Moreover, the School Governance Council brings together faculty, administration, the
principal, students, and parents.

Various programs have been initiated at BMHS under the direction of Koroshetz and sohoitess.
It is apparent that Koroshetz and BMHS were given significant freedom to foster these programs to meet the
unique needs of the students and community, with the hopes that this practice continues with the new district
leadership.

EXECUTIVE SUMMARY

The BMHS community has consciously and continuously demonstrated its dedication to our core value
beliefs and 2% century learning expectations for all students in many aspects of our school culture. The design of
most school initiatives provides pprtunities for collaborative, reflective, and constructive practices that are
accessible to the administration, teachers, counseling services, and school community including students and
parents. There is a shared leadership at BMHS amongst all stakshiolddved. The school initiatives provide
opportunity and promote a culture that fosters shared leadership in efforts to improve the teaching and learning in
a positive, safe and supportive community. A large percentage of students are enrolled ge tebeisty
structured core classes of either Physical Science or Civics. Maximum class size guidelines are dictated by the
Board of Education and is strictly adhered to in order to allow for enough time for rigorous direct instruction as
well as differenttion when needed. Most Department chairpersons, administrative staff, teachers and pupil
support services participate in Professional Learning Communities that meet at minimum once a week to review
lessons, evaluate data, and make appropriate modifisataurriculum that will meet the needs of our students.

Once a year all content specific PLCs present to all the department chairpersons and administrative staff assigned
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to individual departments. PLCs present the meeting agendas, data, standar@aibbingnd adjustments made

to their teaching strategies as a PLC.
Based on the CPSS Rating Guide for the Standard on School Culture & Leadership, Brien McMahon
High School judges its adherence to the Standard as ACCEPTABLE.

Summary of Strengths and &l#s

Strengths

ABMHS has created and revised an advisory program that has four years of specific grade level lessons.
AHouseo students create and review their SMART Go
their House advisor to help build a strong stugehilt connection and smooth plan for assimilation into the
BMHS community

AThereisastrongcoliei al at mosphere in PLCO6s that allows for
collection, student learning, progress towards SLO goals and reflection on curriculum by-fawenty
academic teachers

A Provide a large selection of AP, Early Colldgeerience, PLTW (Engineering courses) and honor level
classes in almost every content area with growing enroliment

ATeachers are actively involved in the leadership of the school. Teachers create a host of new programs and
implement core programs like Adory, YDP, and the Summer Academy

AThe design of both teacher and students schedulesseffteol and summer programs, formally and
deliberately demonstrate that the BMHS organization of time supports professional collaboration and
addresses the learningeds of all students across the school

ABMHS has a strong working partnership with our Spanish speaking community focusing on the needs of our
ESL students. This includes a large number of teachers being SIOP trained and an active Hispanic Parents
group and monthly Hispanic parent workshops

AThe School and the principal have had autonomy in creating and implementing initiatives and committees that
have improved student learning at BMHS

AThere are several diverse groups of clubs, sports and servicednagrams that provide ample
opportunities for all students and staff to become involved

AiSchool Cli mate Dayo brings staff and students to
different staff and students

A Student responsibility is reiafced with the offering of PowerSchool that provides real time access to grades
and attendance

A School leaders regularly use reseaelsed evaluation and supervision processes focusing on improved
student learning, through the My Learning Plan databagedcher evaluation. (The Danielson Model)

A A limit to class caps and composition of class ratios within special education, regular education classes, core
classes and electives, allows teachers to meet the learning needs of all students by teacter contra

AThrough faculty professional development, professional learning communities, housemaster and parent
meetings, the principal provides an extensive amo
core values beliefs and learning expectation

A Schoolwide rubrics based on the core values of BMHS have been implemented to strengthen student learning

Needs
A Collaborative time between departments to plan and implement interdisciplinary opportunities
AFrequent changes in the superintendemarfvalk Public School have resulted in district wide direction and
coordination being interrupted

School Culture and Leadersl'lip 1



Brien McMahon High Sch0(1I
SelfStudy Report 2016

A An updated student/parent Spanish manual should be offered electronically and hardcopy
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School Resources for Learning

Brien McMahon High School has multiple timebgordinated, and directive intervention strategies for

all students, including identified andmti s k | t hat support each sStCantueynt 06 s

Learning ExpectationgJniversal Instruction is active in the classroom for altlents. Teachers provide tier one

interventions within the classroom setting. These interventions include, but are not limited to, differentiated
instruction and assignments, use of data collected from learning styles inventories;cantiret] learnip

effective teaching strategies (ETS), progress monitoring via formative assessments, and formative instruction
using technology. In addition, schewlde academic supports include the RANSACK (Relevant Academic

Needed Support Aimed at Collegeund Kids)afterschool program in our Guidance Career Center which

provides peetutoring from National Honor Society members three days a week for students of all grades and
abilities. Furthermore, teachers often make themselves available before and aftedscimgoltee periods, and

during the first 1Bminutes of every lunch wave for students Monday through Friday to provide corrective
instruction, quiz/test review, and reinforcement of study skills. The identified aisk &arners are also eligible

to reeive 504 and Special Education services based on Accommodation Plans and Individualized Educational
Plans (IEP). These legal documents are designed by the 504 team and a PPT (Planning and Placement Team) tha
consists of a housemaster, classroom teacbeiglsvorker, school psychologist, nurse, student, and parent.

These teams work collaboratively to ensure that our identified students receive the support they need to reach our
21% century learning expectations. 100% of our student population spends some portion of the school day in
mainstream classes with ndisabled peers. Moreover, the majority of SPED students spend the entire day in
mainstream classes. BMHS ensures that atudents have the opportunity, when appropriate, to access the
Common Core curriculum. The interventions and supports in place for-osk &arners are facilitated by all

school personnel at Brien McMahon. These students are recommended for meresiiésels of interventions

and instruction if they are not meeting the BMHS learning expectations. In January 2016, BMHS created a

reading course focusing on providing tier two interventions to students who scored below proficiency on a
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universal readig test administered td"@rade students. Other possibilities for intervention will hopefully arise

in the new block schedule in the 262817 school year.

In order to help ensure students are successful at Brien McMahd?rétfiess Monitorindhas been
implemented to identify students who are not making adequate progress towards grade level
promotion/graduation. An intense effort has also been made to develop more effective programming for these
students who are not benefitting from core slasm instructionB M H Sy6al is to establish proactive,
individualized interventions early on to assist in making all students successful. Throughout the quarter,
housemasters and counselors review reports of students with Ds or Fs in any of the fsubjeot@reas of
English, math, science, and history. In addition, teachers may refer students to their school counselor or
housemaster when a student is failing, in danger of failing, or has accumulated absences that have negatively
impacted achievementVh en st udent s -rairek & omfs i plread reat ifaat because
confer with the student regarding academics or behaviors that lead to failing, or in danger of failing grades in a

course. If a student has two or more Ds and Espaselor will schedule a meeting with parents, teachers,

support staff, and housemaster. Counselors support students by devising a plan to improve performance in class.

The plan includes coordinating afechool help with teachers or schdialsed tutosl services and utilizing
Power School to track progress. Parents/guardians may also be contacted regarding attendance at after school

activities. Social workers and school psychologists may do additional progress monitoring, utilizing the same

criteria aml intervention strategies as housemasters and school counselors. Furthermore, students receive social

and emotional support, including but not limited to, crisis intervention and conflict resolution skills in regularly

scheduled social work meetings. Adiiital support is available to students to develop time management and

organizational skills. Students also received support for speech/language sessions to help improve achievement.

The School Based Health Center and nurse offer medical support fortstétterbehavior support and
intervention, Brien McMahon HS utilizes the PBIS (Positive Behavior Intervention and Supports) model to
decrease negative behaviors, promote positive behaviors, and improve school culture. Theidetmdiavioral

expectation for all students are ®e respectfuM ake good decisiondelp others an&trive for success, or
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BMHS. PBIS provides an organizational approach for improving the doelelvioral climate of our school by

supporting or enhancing the impact of acadenstruction by increasing proactive management. These timely
coordinated directive intervention strategies prepare all of our students for the challenges vCeat @y by
inspiring intellectual curiosity and foster our students to become respontilida),eand innovative members of
society.

The school provides information to families, especially to those most in need, regarding available

student support servicesStudentsare given important information directly, such as the Guide for Students and

Families and the NPS Handbodkmerging technology has brought broad and varied access to information
relative to school and student information. Both the district and school website allow parents, guardians, and
students of Brien McMahon to access infation related to academic subject areas, student support services
personnel, transportation, registration, parent organizations, alumni activities, and senior internships. The School
Counseling department site provides course descriptions, academiemeznts, access to information on college
planning through Naviance, which includes scholarship, college testing and financial aid forms, as well as career
planning through School to Career information. The same information is also provided during reghkilyled
parent and student meetings. Naviance also connects parents and students to local and regional programs and
support services. In addition, Brien McMahon has created Facebook and Twitter pages where McMahon
community members can be made awaneenis and current and upcoming eveiitee HourandCitizen News
Norwal kés newspapers, television station NEWS 12,
of news and events emanating from the school. The library and media sereiggs\sies access to its
collection and catalog of texts, documents, periodicals and reference materials.

Brien McMahon offers numerous opportunities throughout the year to interact personally with faculty,
staff, and administration. There are eventisagBacko-School Night and Academic Fair where incomiify 9
graders and current students can meet teachers and learn about future courses, transitioning to high school, and
special programs available at BMHS. All information is distributed in Spamighranslators are available.

Mc Mahonés Hispanic Parentés Group all ows parents an
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policies, requirement s, personnel, and facilities p

sends amall blasts about upcoming events and deadlines. Students who qualify are encouraged to apply for
Norwal kés free or reduced |l unch program via handout
through the back to school letter mailed home, antherschool Counseling site. School counselors and

department representatives provide information during the Academic Falt doaders entering McMahon in the

fall and their parents/guardians. The presentation is both in English and Spanish. Faiograddaassemblies,

an interpreter is available for American sign language when needed. Also, the School Based Health Center
provides seasonal information and updates pertinent to maintaining a healthy and active body. Additionally, the
Athletic Departre nt hol ds seasonal Coachesd Nights where el
explained and discussed with coaches. The athletic school conference (FCIAC) and state association (CIAC) sites
provide updated standings and news relatedtéoscholastic athletic competition.

Brien McMahon High School support services use a variety of technology to deliver an effective range of

coordinated services for each studedorwalk has made a distrigtide change from Genesis to Power School

for the 20142015 school year. The web based data management system has allowed teachers to increase both
feedback and transparency of student progress via the parent portal. Counselors and administrators alike have
utilized their access to Gradebookhiit Power School to monitor student achievement and proactively intervene
when the need arises. Additionally, Power School has streamlined the special education piece by linking access
to IEP Direct. This allows teachers to implement modifications andbammmo dat i ons qui ckl y. &
continuously accessed and updated by Special Education teachers, guidance counselors, and school psychologist:
based on quarterly/serannual/annual PPT meetings. Teachers then have access to the most receninchanges
accommodations and or modificatioRP®wer School also has the potential to track student progress towards
graduation.

Teachers continue to receive either electronic or hard copies of 504 plans for students receiving such
accommaodationsServices for students who require significant visual, audio, and or physical accommodations are

coordinated through the Special Educati on Depart men
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services include, but are not limited to, lagayth visual enhancement applications, classroom speaker systems,

and physical therapy.

Brien McMahon has made many hardware upgrades. The district has made efforts to bolster its wireless

net wor k, but the net wor koMahorectrferdhchias 384eChrenselsooks that lsavei | |
been assigned to many of the departments and are being implemented as mobile computer labs. The science
department computer lab has been fully upgraded with 27 new computers. Moreover, there eBe&dwmt
projectors in 87 classroom3he school library has a computer lab. In addition, a number of McMahon faculty
continue to use clickers to enhance formative assessment.

Brien McMahon has also implemented a number of major software upgrades. Navésnakowed
guidance counselors to aide students in their backwards planning and has streamlined the college application
process for all parties involved. Naviance edwas made transcript, common app, and teacher letters of
recommendation submittal more efficient. In addition, McMahon also continues to use multiple software
programs in an attempt to both access and enhance stegg@ated learning curricula. Speciflgathe addition
of Project Lead The Way (Certified PEmgineering Program) implements a number of professional grade
technical software programs. Al so, the school 6s
student medical recds.

There are other nedistrict initiated technologies being implemented at Brien McMahon that is certainly
worthy of mention. One of these being the use of Remind. Remind is a third party text message service that
allows teachers to instantly comnicate with students and parents as well. While not every teacher is
implementing Remind, there is a growing number of teachers who are making use of this impactful application.

While technology is present throughout the building, teachers feelujyab s is often lacking. Of the 10
computers in the main library, 3 do not allow access to Google Drive, an application teachers often utilize with

their students. Also, three are not capable of printing. IT support is one area in need of improvement.

Connectivity and internet speed issues at times are problematic however, there are plans to further upgrade both
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bandwidth and speed of the buildingfivi The lack of support has definitely contributed to the ineffectiveness

of the utilization of technologthat is available.

School counseling services have an adequate number of certified/licensed personnel and support staff

who deliver a written developmental program: meet regularly with students to provide personal, academic, career

and college counself, sporadically engage in individual and group meetings with all students, frequently deliver

collaborative outreach and referral to community and area mental health agencies and social service providers,

and occasionally use ongoing relevant assessmgmtidcluding feedback from the school community, to

i mprove services and ensur escentarglbarnid expctatiodns ac hi eves t

There are eight school counselors in the department who serve roughly 1,700 students at Brien McMahon
High School. Each counselor is responsible for over 220 students per year and provides developmental
guidancerelated services in the domains of academic, personal/social, and career/college developaniyt,
on an individual basis. Much of the smgtbup developmental guidance lessons have been absorbed into our
weekly advisory sessions. There are two designdtegle@le counselors who work almost exclusively with the
freshman class. The other six counselors are responsible for students in grh2legthih a specified
alphabetical split. The only exception to this alphabetical breakdown are the two counselors who work with the
students in the
Center for Global Studies (CGS) interdistrict magnet program; one counselor works with students wio reside
Norwalk and the other counselor serves students who are part of the program but reside outside of Norwalk. One
ten month bilingual receptionist provides clerical support for the counsilmgs,social workers and the school
psychologist. As a deparémt, counselors also work collaboratively with support staff within the school, such as
special education case workers, social workers, the school psychologist, and the school nurse. One designated full
time social worker, as well as a designated part sich@ol social worker, meets with special education students
who require social work services as part ofhousehei r i
Kids in Crisis (KIC) TeenTalk social worker, who meets with regular education ¢sutbo are experiencing a

heightened level of anxiety, stress, and crisis. This social worker is not an NPS employee and is funded by KIC.
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Counselors consistently utilize technology to meet the needs of families and students. The Brien

McMahon High Schoowebsite is frequently updated by a counselor to inform students and parents about

relevant events that the School Counseling Department organizes and oversees. In addition, mailings are sent
home regarding upcoming informational sessions held in thdrese Students and parents are able to access

their Naviance/Family Connection accounts through the BMHS website as well. Naviance/Family Connection is

an online tool that counselors use with all of their students to assist in the career exploratimlegaghlanning

process. Information about postsecondary student outcomes in regards to colleges that Brien McMahon graduates
attend also is stored through Naviance. The data can be accessed by students and families. Counselors spend the
majority of theirtime in individual counseling sessions with students to address both academic and

personal/social issues and to address career and college readiness. In addition, the BMHS School Counseling
department oversees a number of programs and events for sulkémgsthe school day such as Peer Mediation
meetings, the College Life Program, and the Junior/Senior College Panel. Additionally there are after school
events for both students and parents such as the Academic Fair and Financial Aid Night. Theaeeevents

purposely done to meet student needs outside of the typical individual counseling sessions. Also, occasional
college trips and visits are offered to students in all grades to promote college readiness and postsecondary
planning at an early stage.

Minimally, counselors meet with all students during the course selection process each year. Additionally,
all 9" graders meet with their counselor in the fall, while juniors and seniors are required to have at least one
meeting with their counselor per yda discuss postsecondary college and career planning. In reality, most
students meet with their counselors more than once, particularly seniors during college application season.
Students and/or parents can make appointments with counselors at any filtimglout a meeting request form
or emailing their counselor directly.

While counselors do not really engage in formal group counseling, they do meet with a group of students
during ongoing lessons regarding course selection and Naviance. Couatsel@snduct group discussions

throughout the year on various topics such as college transitions and readiness. In conjunction with Family
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Centers and the Center for Hope, a bereavement group meets once a week and this group is open to all students

throughout the school year; this group is led by Linda Weatherseed, the program coordinator.

Developmental Guidance lessons are delivered in social studies classrooms during the course selection
processThe 912 guidance curriculum provides a frameworkdervices, but is a bit outdated and could benefit
from being revised. As a department, counselors follow the framework of the curriculum, but at the same time
utilize relevant and updated technology such as Naviance/Family Connection that was not peséme w
curriculum was developed. The use of this technology aligns witketttury learning expectations and
Connecticut state standar@&udents and parents on an annual basis have access to the BMHS Guide for Students
and Families, which on a bad&vel outlines the services and resources that the School Counseling Department
provides.

Counselors also collaborate and communicate with outside providers, such dsahgeimeen Talk
Counselor, adult mentors who work with the Norwalk Mentor Progmadhoutside clinicians regarding student
concerns and issues. Additionally, counselors regularly consult with personnel, the nurse practitioner and social
worker in the orsite SchoeBased Health Center regarding students of concern. We have a stariding Sc
Preparedness Committee comprised of various faculty members, including the school psychologist and social
worker, that meets once a month to develop ways to proactively address and respond to potentigidechool
crises. In times of crisis, schoolwselors will often draw on community resources such as Kids in Crisis, 211,
the Department of Children and Families (DCF), and Juvenile Probation to provide additional support. Counselors
also have a close network of other area school counselors andisw&iers whom they can access in times of
crisis.

Regular contact is initiated with parents throughals, phone calls, and the BMHS website. Counselors
regularly schedule 504 initial, review, and exit meetings, and are always part of the Pladrith@cament Team
(PPT) meeting process. Also, counselors regularly contact parents to address student academic concerns,
primarily after report cards are distributed to students. Often, parent meetings are scheduled as a result of this

initial contact todiscuss and develop strategies that will enable the student to meet with academic success.
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Counselors also oversee the aitehool RANSACK peer tutoring program in an effort to help academically

struggling 9" graders with their homework.

School counselors collect relevant student data in Naviance and open ended survey based feedback
throughout the course of the year, particularly with regards to special programs or events such as the College Life
Program and the Junior/Senior Colleg@é®ain an ongoing effort to evaluate and improve services.

Developmental Counseling Services Program/Curriculum was created by Norwalk Public Schools Pupil
Personnel Services in 2002. Scefwystudent eaning ergatons, t he nee
counselors have created a more current Four Year Guide to Career and College Planning which includes a
framework to aid students and families in identifying the importance of early academic planning. This guide is
available in print and on the BINS Guidance website.

The Guidance Department has a computer lab that also serves as a Career Center, a mentor meeting
space, a meeting area for a volunteer financial aid counselor, after school tutoring, AP Testing, college
representative presentaticensd more. However, it is not staffed on a regular basis. There is one counseling
intern who can assist students and answer questions when available.

Brien McMahon High School 6s health services have

to provide health services and direct intervention services. They provide exemplar preventative health and direct

intervention services as well as ongoing health assessments. In addition, while they use limited assessment data,

feedback from the school comimity is made readily available.

Brien McMahon serves the studentsdé health needs
office and the School Based Health Center. Together, they provide individual resources and care for the student
popuktion of Brien McMahon High School.

The school nurseods office is the primary care pr
visits for health services per year. The office employs two Registered Nurses, one for three days a week and one
full time, and a medical aid/secretary. Students can utilize their services during the hours of each school day. Each

visit and additional records are kept in CHR (Confidential Health Records) cabinets in the office as well as
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digitally on the SNAP Healt&enter program, a comprehensive medical documentation and tracking software

suite that manages every aspect of student health related data.

Students utili ze t hreferralamd theugls referfal fromctre office itsdif, ptivate s e | f
physicians, and school administrators. The office provides preventative and ongoing care such as measuring blood
pressure, conducting vision and hearing exams, and monitoring of students upon request from a doctor. The office
also provides direct interventin by eval uating and servicing minor in
maintains records on the physical exam requirement for all sophomore students. They also act as a clearinghouse
for monitoring sports physicals required for athletes and in gsmmu management. The school nurses take part
in 504 meetings and PPTs as needed. The full time nurse is a member of the School Safety Committee. When
students require more services than the ntalrosmobes of f
frequently to the School Based Health Center. Communication between both offices is frequent, often daily, and
thorough.

The School Based Health Center, funded by the Connecticut Department of Public Health as well as
community organizationand corporations, provides accessible, high quality healthcare to adolescents while
school is in session. About 790 (as of October 21, 2015, the entering of freshman files was not complete)
students of the 1,663 (based on the BOE report Oct 1, 201B53ttedant population utilize the services provided
by the SBHC. The SBHC staff includes a nurse practitioner, social worker, receptionist, and social work
supervisor that are accessible from 9:00 to 2:00 on school days and are overseen-biyeamedfial program
director who is an MD.

Applications for the services of SBHC are available for all students enrolled at BMHS who complete a
per mi ssion form given to each individual student du
and arancluded in the summer mailing for incomin$) @ade students. Informational brochures, translated in
Spanish for ELL students and family, are provided in the school office and SBHC office. There imfpmokeet
charge for any service that is provided.

Once registered with SBHC, provisions include medical and dental services as well as individual, group,
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